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CLINICAL LEGAL EDUCATION AT A
GENERATIONAL CROSSROADS:
REFLECTIONS FROM TWO BOOMERS
MINNA J. KOTKIN*
DEAN HILL RIVKIN**
When the authors of these essays began their collaboration on an
AALS Clinical Conference workshop exploring intergenerational issues in clinical education, the initial focus was on the dynamics between law students of the Millennial generation and clinical law
teachers. Almost imperceptibly, the focus shifted to an unexplored
territory that inexorably deserved greater scrutiny: the generational
differences among ourselves, and our histories, goals, motivations,
and aspirations for becoming and remaining clinical educators. In
this essay, two long-time clinical teachers discuss the impulses present
in the formative years of modern clinical education that made the
field challenging and fertile for lawyers with public interest lawyering
backgrounds and the reform agenda that was robustly pursued by
clinicians in these early decades. The essay laments the decline of an
explicit systemic reform focus among newer clinicians—directed both
at legal education and poverty law—and calls for a renewed dialogue
about the future directions of the clinical enterprise.

I.

INTRODUCTION

The enterprise that we entered into with Steve Reed, Karla McKanders, Praveen Kosuri, and Bridgette Carr at the 2009 Association of
American Law Schools (“AALS”) Clinical Conference, a simulated
conversation about generational differences in our work, began as an
effort to understand our students better: the so-called “Millennial
Generation.”1 To prepare for the session, we read current assessments of this generation and its proclivities, attitudes, and outlooks.
There is a whole industry (driven by marketing and advertising people) devoted to understanding the latest trends affecting this generation, just as the Gen-X cohort and our affinity group, the Baby
Boomers, were similarly (and still are) analyzed.2 As lawyers, all of us
* Professor of Law, Brooklyn Law School.
** College of Law Distinguished Professor, University of Tennessee College of Law.
1 The concurrent session at AALS was entitled Coaching Millennials: Re-Examining
the Foundations and Future of Clinical Legal Education in Teaching to a New Generation.
2 See Praveen Kosuri, Clinical Legal Education at a Generational Crossroads: X
Marks the Spot, 17 CLIN. L. REV. 205, 206 n.2 (2010) (defining the three distinct generations: Baby Boomer, Gen-X, and Millennial).
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were skeptical of the kind of sweeping generalizations that characterize this literature.
Instead, as good clinicians, we sought to draw on our own experiences in crafting the dialogue for the simulation that we performed at
the Clinical Conference.3 But something happened. Our focus on
students transformed into a focus on ourselves. This exploration of
generational differences among clinical teachers is a topic that has not
explicitly surfaced much in clinical writings, although it has been a
sub-text of many conversations about our field.
Clinical education is a relatively new development in the overall
scheme of legal education. Nevertheless, in the three markedly different essays that follow, Gen-X and Millennial clinicians analyze how
they arrived at their careers via distinct paths and how those paths
influenced their approaches to clinical legal education. In their essays,
our collaborators show that they have incredibly varied life experiences and expectations and that how they relate to each other and
their students will be determinative of the future of clinical legal education. Praveen Kosuri challenges the presumption of social justice as
the driving force behind clinical legal education and argues for greater
inclusion of his generation—Gen-X—in the determination of what the
future of clinical education will look like. Steve Reed, also a GenXer, describes how his large firm, private practice background has informed his approach to clinical teaching and his interactions with
Baby Boomer colleagues and Millennial students. And Karla McKanders, a Millennial herself, describes her pathway to clinical legal education and challenges the perception that Millennials can be
generically categorized as she reflects upon the challenges of working
with Gen-X and Baby Boomer colleagues.
In this introduction, our goal is to explore the contours of these
differences. We begin by explaining our own professional trajectories.
We then consider how our experiences shaped our vision of clinical
education, and explore similarities and differences in the visions expressed by our collaborators.

3 The 2009 AALS session began with each attendee receiving a different colored note
card as they walked into the room. The colors of the note cards designated three distinct
generations—Baby Boomer, Generation X, and Millennial. The session opened with a skit
depicting a clinical faculty meeting where all generations were present and issues such as
student demand for clinics, use of technology, and utilization of clinic staff were all discussed. We then divided the attendees into groups of about six or seven people comprised
of members of each generation during which many of the topics presented in the skit were
discussed in more depth (and with less mirth). The session concluded with the facilitators
extracting the themes that arose from the small group discussions and discussing some of
them with the entire group.
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CAREER ARCS

Most of us who formed the vanguard of clinical education in the
1970s and 1980s came to law school teaching from public interest/legal
services/public defender backgrounds. We represented poor people in
welfare hearings, public housing evictions, consumer matters, and
other arenas of inequality. We also worked in the proverbial “community.” We represented disempowered groups who were striving for
economic and social justice. The idea of law reform was real, whether
through “individual” cases or through “law reform.” It was an era
where the possibilities of generating tangible social change through
law seemed real.
Clients were central to our practices. It was not uncommon for
clinical teachers to say that the greatest fulfillment in their work was
serving clients. It was clients from whom we drew our strength and
satisfaction, more so than students. And what’s more, we were able to
do this work in an environment that was more refined and less vulnerable than public interest practices in the field without teaching components. Our focus on clients led us to theorize about client-centered
lawyering and what that ideal meant.
Despite the relative superiority of our practice settings when
compared to public interest work “in the real world,” we found ourselves in the basement of legal education, literally and figuratively.
One President of the AALS called our field a “side show.”4 The
“main action” was under “another tent.”5 Our colleagues did not
know what to make of us. They appreciated our ability to deflect
from them the demands of students for more practice-oriented
courses, and many admired us for our insistence that social justice and
public service was an integral part of legal education. Students agitated for more “relevant” instruction. It was an exciting time; a lot
was up for grabs.
Despite our presence in the lofty heights of the academy (even
from the basement), we continued to define ourselves as public interest and poverty lawyers. Clinical education was an extension of these
movements. Our clinics gave committed students a home, a safe space
to pursue their causes and their values. We supported their aspirations and goals, unlike many of our non-clinical colleagues.
Then subtle changes appeared. We started to become what we
were: law professors. Law professors write, get involved in the work
of the profession, participate in governance (though often as second4 President’s Message, AALS NEWSL. Feb. 1979, at 1 (quoted in Mark Speigel, Theory
and Practice in Legal Education: An Essay on Clinical Education, 34 UCLA L. REV. 577,
578 n.2 (1987)).
5 Id.
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class citizens), and do public service (almost anything seems to count
in this subordinated category). We began to measure our worth and
value by these traditional academic metrics. This was a double-edged
sword. To succeed in the academy, we had to distance ourselves from
practice, our long-time sustenance, although this gave us time and
room to research and write. The growth of clinical scholarship could
not have happened if clinical teachers had continued to immerse
themselves in the day-to-day nitty-gritty of practice. The shift to “supervision” gave clinicians a distinctive pedagogy and breathing space
away from the corpuscular nature of law practice. We let our students
attend to the details, while we drifted further away from being
practitioners.
Were we co-opted by the allure of the academy? Maybe. Did we
lose our critical edge because of this? Maybe. Did anybody really
care as long as our students clamored for what we had to offer: practice skills, a bit of passion, a lot of personal attention, and mentoring?
As we became more ensconced in our roles as law professors, we had
to make certain compromises. Despite this, we did not abandon our
values altogether. Our DNA still compelled us to challenge mindless
hierarchy, and our democratic values led us to insist loudly that our
voices be heard in decisions that affected us. We also believed, like
most of our colleagues, that we had something genuinely important to
say. And we did.
Our scholarship still drew on our insights from practice. The
Lawyering Process book by Gary Bellow and Bea Moulton, both former legal services lawyers, is the apotheosis of this approach.6 Its exegesis of the then-existing interviewing and counseling literature, for
example, grew from a political consciousness about empowering poor
people.7 Most of this early scholarship was not a disembodied skill
set, but grounded in models from practice.
We also genuinely believed that our ideas about legal education
were superior to the received pedagogy in raising issues of values.
Was this a form of hubris? Rebellion? An inexorable changing of the
guard? A generation shift? To further our agendas, we drew on our
skills as educators and organizers. We created a national community
to push our ideas both in the academy and the profession. In the process, though, did the “Great Clinicians”8 become dinosaurs, unable to
confront change; unable to adapt to the changing values, attitudes,
6 GARY BELLOW & BEA MOULTON, THE LAWYERING PROCESS: MATERIAL FOR
CLINICAL INSTRUCTION IN ADVOCACY (1978).
7 Id. at 124-56, 996-98.
8 Stephen F. Reed, Clinical Legal Education at a Generational Crossroads: A Self-Focused Self-Study of Self, 17 CLIN. L. REV. 243, 243 (2010).
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and skills of our students, but especially our younger colleagues?
III. A NEWER PARADIGM
Are the newer clinicians cut from a different cloth? It would be
easy to stereotype them as so. As our colleagues’ essays show, in varying degrees, modern clinicians seem more careerist and intentional.
The notion of having a “career” has long struck us as an unhelpful,
indeed counterproductive concept. Professional roles are restrictive
enough, without labeling them “careers.” The image of rising on the
career ladder implies an intentional step-by-step progression in worn
footsteps. In our colleagues’ essays, we discerned three distinct
themes: more intentional career arcs; a turn away from the ferment of
reforming legal education; and a marked shift in emphasis from clients
to students.
In their essays, each of our collaborators devotes thick space to
discussions of their professional arcs. In varying degrees, each
thoughtfully planned the paths to their current work. They consulted
knowledgeable people about life in academia and did due diligence
about what life as a clinician would be like. Only then did they decide
to take the leap.
This intentionality contrasts with our more serendipitous entry
into clinical education. At the outset of our lives in legal education,
there was little history of how to become a successful and satisfied
member of the academy. We knew that our practice backgrounds
were critical, but how to capitalize on these skills and experiences in
our new positions was terra incognita. We improvised, organized, and
shared our successes and travails with the then-small number of colleagues across the country. We engaged in this community-building
because we were largely isolated in our own institutions. Our colleagues did not know what to make of us.
As evidenced by our collaborators’ essays, today’s landscape is
vastly different. The number of clinical teachers has risen dramatically.9 At many schools, there is now a critical mass of colleagues.
They occupy positions that are, more or less, secure.10 The need to
tap into a national community to foster change in legal education, and
9 See David A. Santacroce & Robert R. Kuehn, Survey of Applied Legal Education
(Wash. Univ. in St. Louis Legal Studies Research Paper Series, No. 10-04-03, 2010 &
NYLS Clinical Research Inst., Paper No. 09/10 #25), available at http://ssrn.com/abstract=
1586009.
10 See Bryan L. Adamson, Calvin G.C. Pang, Bradford Colbert, Kathy Hessler, Katherine R. Kruse, Robert R. Kuehn, Mary Helen McNeal & David A. Santacroce, Report and
Recommendations on the Status of Clinical Faculty in the Legal Academy (Wash. Univ. in
St. Louis Legal Studies Research Paper, No. 10-06-07, 2010), available at http://ssrn.com/
abstract=1628117.
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to enhance the influence of clinical teaching in the academy, is less
pressing. This inward turn contrasts with our long-standing efforts to
empower the voices of clinicians by equalizing their faculty status.
Our bedrock belief is that only through full participation of clinical
faculty can true reform be realized.
Our collaborators evince an inward turn in the movement to reform legal education. The national efforts to reform legal education,
that so occupied our energies, seem remote to our collaborators.
Those battles have been fought and, for them at least, have been fragilely resolved. None of their essays reflect the same importance that
we attach to these national efforts. Their chief focus is on their teaching lives. We do not denigrate this focus, but, to us, it is short-sighted
and a bit politically naı̈ve, especially now when efforts are ardently
afoot11 to negate the begrudgingly granted gains that clinicians have
made in solidifying security of position and its perquisites. This is not
a call for job security for the sake of feathering the nests of clinicians,
but rather to recognize the pivotal importance of job status to the furtherance of educational reform.
Finally, our collaborators’ essays also reveal a shift in emphasis
from clients to students. They labor over how to handle the Millennial
generation’s espoused desire to build their skill sets. They largely recognize that other goals, such as the promotion of social justice, may be
part of the clinical curriculum, but, unlike many of us, they do not
rank this goal as their highest priority. They respond more to the expressed desires of this generation of students—a consumer-driven orientation. Many of us, on the other hand, aspired to build a cadre of
public interest lawyers in our own image. In the end, did we succeed
in this endeavor? Hardly, but the efforts brought their own rewards
and pushed back against the forces in legal education that sought to
subordinate progressive change through law.
Our collaborators often view clients as fungible. Rich or poor,
clients provide the text from which to teach skills. Public service is a
by-product of clinical work, not a central part of the teaching mission.
To us, the turn to “public service” and also pro bono work should not
be viewed in these instrumental terms. There should be an ideology
at play here—social change through client-centered initiative—but
this phenomenon goes substantially unacknowledged by these essays.

11 For a discussion of recent efforts to eliminate job security for clinicians, see Karen
Sloan, Law Faculty Upset over ABA’s Proposed Tenure Shift, NAT’L L.J., July 27, 2010,
available at http://www.law.com/jsp/article.jsp?id=1202463917764; see also Peter A. Joy &
Robert R. Kuehn, The Evolution of ABA Standards for Clinical Faculty, 75 TENN. L. REV.
183 (2008) (discussing the history of the movement for job security).
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CONCLUSION

The paucity of writing about intergenerational issues among clinicians is understandable. These are sensitive issues that call into question deeply held values about how we conduct our professional lives.
Each of our collaborators expresses “passion” about his or her work.
Our differences are rooted in our histories. This is not unexpected. It
is inexorable that a newer generation will strike out on its own course.
Our collaborators are developing their own visions, while expressing
respect for our historical struggles.
We urge them to hone their reflectiveness, to pursue their passions, but not to forget that clinical education must maintain and expand its critical edge. Clinical education is rooted in notions of
transformative service to clients and communities. This commitment
accounts for much of its richness. It is ignored at the peril of losing
the soul of the movement. The short-term gains from adopting the
myopic horizons of the Millennial generation of students may be illusory. We recognize that this may sound paternalistic and preachy.
But we hope that a fruitful dialogue will be initiated by this set of
essays. By conceiving this project, our collaborators are building the
future of the field.
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CLINICAL LEGAL EDUCATION AT A
GENERATIONAL CROSSROADS:
X MARKS THE SPOT
PRAVEEN KOSURI*
Clinical legal education is at a crossroads. Three distinct generations with incredibly varied life experiences and expectations—Baby
Boomer, Generation-X, and Millennial—will determine the path forward. The interactions among these three generations will be determinative of the future of clinical legal education. This essay discusses
the current state of clinical legal education as created and led by the
Baby Boomers who were typically movement lawyers from the 1960s
and 1970s. Written from the perspective of a Gen-Xer, this essay
charts his path to clinical legal education and challenges the norms of
social justice and law reform as the primary drivers behind law
school clinics. It goes on to argue for a greater ideological neutrality
in determining the path forward and then articulates some of the challenges that impede Gen-X from fully engaging in the leadership and
strategy of clinical legal education. Finally, it describes thoughts on
teaching to the Millennials and ultimately bringing together all three
generations to forge a unified path forward for clinical education.

I.

INTRODUCTION

I attended my first Association of American Law Schools
(“AALS”) Clinical Conference in 2008. I had just finished my third
year of clinical teaching, so I didn’t feel like a total novice, but I also
knew I wasn’t a seasoned veteran. I was excited to engage in a variety
of discussions about clinical legal education and to exchange ideas
with colleagues from different schools. Instead, I was struck by the
implicit theme of generational differences in almost every discussion
of which I was a part. I noticed that many of the discussions were
dominated by senior clinicians in positions of leadership at their respective institutions. I wondered whether the motivations that drove
them to careers in clinical legal education were the same as mine and
how the world in which they grew up influenced their philosophy on
* Practice Associate Professor of Law at the University of Pennsylvania Law School
and the Director of its Entrepreneurship Legal Clinic. I thank Minna Kotkin, Karla
McKanders, Steve Reed, and Dean Rivkin—my co-conspirators in this venture to spark
some conversation regarding the topics discussed herein—for their candor and thoughtfulness. I also thank Laurie Hauber, Jeff Leslie, and Victoria Phillips, who read early versions
of this essay and provided me with valuable feedback.
205
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clinical legal education. Having led the proliferation of law school
clinics and having challenged the establishment to secure a permanent
place for clinics in the traditional law school curriculum, I wondered
whether that experience filters their entire world-view. I thought
about what defines my generation and the generation behind me. A
year later, at the 2009 AALS Clinical Conference, I participated in
planning and conducting a concurrent session which provided a forum to discuss these issues.1 We began the conversation there. This
essay grew out of and is a continuation of that conversation.
Clinical legal education is at a crossroads at which there exists a
confluence of three distinct generations—Baby Boomer, GenerationX, and Millennial. Comprised of faculty and students, these generations possess incredibly varied life experiences and expectations.2
How these generations relate to each other will be determinative of
the future of clinical legal education.3
The current leaders of clinical legal education are primarily from
the Baby Boom generation. They share a commonality of experience
that influences the underlying philosophy that girds modern clinical
legal education.4 The design, scope, and status of modern day clinical
programs is due in large part to these clinicians who were typically
lawyers involved in the social and political movements of the 1960s
and 1970s.5 They lived through and participated in an era of unprece1 Minna J. Kotkin & Dean Hill Rivkin, Clinical Legal Education at a Generational
Crossroads: Reflections from Two Boomers, 17 CLIN. L. REV. 197, 198 n.3 (2010) (describing the 2009 AALS concurrent session).
2 In this essay, I refer to a “Baby Boomer” as someone born between 1946 and 1964, a
“Generation Xer” between 1965 and 1976, and a “Millennial” between 1977 and 1990.
This would mean that in 2010 a Baby Boomer would be between 46 and 64 years old; a
Gen-Xer between 34 and 45; and, a Millennial between 19 and 33. See U.S. CENSUS BUREAU, GENERATION X SPEAKS OUT ON CIVIC ENGAGEMENT AND THE DECENNIAL CENSUS: AN ETHNOGRAPHIC APPROACH (2003), available at http://www.census.gov/pred/www/
rpts/Generation%20X%20Final%20Report.pdf; Press Release, U.S. Census Bureau, Facts
for Features: Special Edition: Oldest Baby Boomers Turn 60! (Jan. 3, 2006), available at
http://www.census.gov/newsroom/releases/pdf/cb06-ffse01-2.pdf; Pew Research Center,
Millennials: A Portrait of Generation Next, http://pewresearch.org/millennials/ (last visited
Sept. 15, 2010). It is also interesting to note that there is no scientific placement of these
generational cutoff dates.
3 Throughout this essay I paint each generation as a monolith. By all means I know
that they are not. However, when we talk about generations we have to generalize. And
the characteristics, although not exclusive to each respective generation, do tend to describe the groups accurately in my opinion.
4 Margaret Martin Barry, Jon C. Dubin & Peter A. Joy, Clinical Education for This
Millennium: The Third Wave, 7 CLIN. L. REV. 1 (2000) (describing the modern era of
clinical legal education as beginning in the 1960s with the infusion of Ford Foundation
money to select law schools to begin clinical programs and continuing into the 1970s with
the development of a clinical teaching methodology); Jon C. Dubin, Clinical Design for
Social Justice Imperatives, 51 SMU L. REV. 1461 (1998).
5 Douglas A. Blaze, Déjà Vu All Over Again: Reflections on Fifty Years of Clinical
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dented political and social unrest—protests, riots, assassinations, political scandal. From that era of turmoil the modern clinical legal
education movement was born.6
Because they were involved in the formation and evolution of
this movement and have always been its leaders, the Baby Boomers
have had control over its structure and shape in a unique way. In fact,
they were instrumental in the development of a clinical pedagogical
method.7 They pioneered the use of video and simulations to better
train law students about the real world of law practice.8 They introduced client-centered lawyering into the discourse, departing from the
issue-centered analysis more often found in the traditional doctrinal
law curriculum.9 It is for these and many other innovations that my
colleague Steve Reed labels them the “Great Clinicians.”10
For newer clinicians of my generation who were not part of that
movement (but reap many of its benefits) and have had different life
experiences, the challenge is how to continue to push clinical legal
education forward with the same innovative ethos as the Baby
Boomers did even though we are constrained in ways that the Baby
Boomers were not. The challenge for the current leaders is to figure
out how to integrate this new generation of clinicians with these different life experiences and world-views into the dialogue regarding
Education, 64 TENN. L. REV. 939 (1997); William P. Quigley, Introduction to Clinical
Teaching for the New Clinical Law Professor: A View from the First Floor, 28 AKRON L.
REV. 463 (1995); Leah Wortham, Dean Hill Rivkin, Philip Schrag, Roger Wolf, Elliott
Milstein & Kandis Scott, Clinical Legal Education: Reflections on the Past Fifteen Years and
Aspirations for the Future, 36 CATH. U. L. REV. 337, 341 (1987).
6 Barry et al., supra note 4; see also PHILIP G. SCHRAG & MICHAEL MELTSNER, REFLECTIONS ON CLINICAL LEGAL EDUCATION (1998) (“Clinical education was born in the
social ferment of the 1960s.”); Mark Spiegel, Theory and Practice in Legal Education: An
Essay on Clinical Education, 34 UCLA L. REV. 577, 592 (1987) (describing that a focus in
legal education during the 1960s and 1970s was professional responsibility, and the clinic
became the primary vehicle to instill such values); Stephen Wizner & Jane Aiken, Teaching
and Doing: The Role of Law School Clinics in Enhancing Access to Justice, 73 FORDHAM L.
REV. 997, 998 (2004) (noting that early clinicians “observed the lack of practical involvement of the law schools in the rights revolution sweeping the courts and communities of
America”); Stephen Wizner & Robert Solomon, Law as Politics: A Response to Adam
Babich, 11 CLIN. L. REV. 473, 473 (2005) (referring to clinical education in the 1960s, “we
believed that we were making a political decision - that lawyering on behalf of poor people
meant representing the oppressed against entrenched interests, including the state”).
7 Anthony G. Amsterdam, Clinical Legal Education—A 21st Century Perspective, 34 J.
LEGAL EDUC. 612 (1984); Barry et al., supra note 4; Gary Bellow, On Teaching the Teachers: Some Preliminary Reflections on Clinical Education as Methodology, in CLINICAL EDUCATION FOR THE LAW STUDENT: LEGAL EDUCATION IN A SERVICE SETTING: WORKING
PAPERS PREPARED FOR CLEPR NATIONAL CONFERENCE (1973).
8 Amsterdam, supra note 7, at 617.
9 DAVID A. BINDER & SUSAN PRICE, LEGAL INTERVIEWING AND COUNSELING: A CLIENT-CENTERED APPROACH (1977).
10 Stephen F. Reed, Clinical Legal Education at a Generational Crossroads: A Self-Focused Self-Study of Self, 17 CLIN. L. REV. 243, part I (2010).
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the future of clinical legal education.11 In my view, that dialogue
should be characterized by a more explicit ideological neutrality. That
is, a so called “social justice” or law reform agenda for clinical education should not be presumed but rather should be considered one type
of clinical strategy designed to impart valuable lawyering lessons to a
generation of students who have grown up in a very different era than
that of the modern clinical founders. In the end, all three generations
must forge a new path which unifies the competing world views in
order to push clinical legal education forward.
In this essay I will articulate my personal story and my motivations for becoming a clinician. I will highlight some of the distinguishing features of my generation—Generation-X—and how those
characteristics influence my paradigm of clinical legal education. I
will then discuss my approach to teaching our students, who generally
represent the third generation at the crossroads, the Millennials. I
conclude with some observations for what each generation can do to
foster a vibrant future for clinical legal education.
II. YOU MAY FIND YOURSELF IN A BEAUTIFUL HOUSE,
BEAUTIFUL WIFE12

WITH A

I never thought of myself as a public interest lawyer until I became a clinician—even though I began my legal career as a public
defender. I think of myself as a public interest lawyer now, even
though I run a transactional business clinic which draws much more
upon my experiences as an investment banker and corporate lawyer in
a private firm than any public interest experience I ever had.
One of the defining characteristics of my generation of clinicians
is that, unlike the generation that preceded us,13 our backgrounds and
experiences are incredibly diverse. We are public defenders, corporate lawyers, human rights lawyers, commercial litigators, civil rights
lawyers, prosecutors, tax lawyers, social workers, immigration lawyers,
and scholars (and often have been several of these). We are white,
black, Latino, Asian, and South Asian. If we have a commonality, it
comes more from MTV than from social movements or social
networking. We grew up in the 1980s and became adults in the 1990s.
11 This tension between Gen-X and Baby Boomer is not unique to law school clinics.
See Tamara J. Erickson, The Leaders We Need Now, HARV. BUS. REV., May 2010, at 63
(describing similar tensions in the corporate world). But what is unique to clinical legal
education is that the Baby Boomers did not experience their own transfer of power from a
prior generation. They created and assumed leadership of the modern clinical movement
from its outset.
12 THE TALKING HEADS, Once in a Lifetime, on REMAIN IN THE LIGHT (Sire Records
1980).
13 Supra notes 4-6; see also supra note 1.
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We were raised in an era of nuclear proliferation yet saw the fall of the
Soviet Union and the Berlin Wall as young adults. Many of us were
latch-key kids, which cultivated in us a unique level of independence.
This may have spurred our desire for optionality.14 Some say we are
guardedly skeptical about most things.15 Yet many of us acquired a
sense of giving back and wanting to make the world a better place
similar to that of the Baby Boomers. However, the place that social
mission holds in a clinic and the hierarchy of goals we have may differ
from that of our predecessors. Even our beliefs about our place
within the academy may be influenced by our generation.
A. You May Ask Yourself, ‘How Did I Get Here?’16
I didn’t go to law school to become a public interest lawyer. I’m
not sure that I even knew what one was. In fact, I didn’t know much
about lawyers or the law at all. My parents were first-generation immigrants from an ethnic community that did not have an already established presence in the United States. I don’t remember even
meeting a lawyer until college, much less one that shared my ancestry.
I studied history and philosophy in college because those subjects interested me, not because I wanted to go to law school. I went to law
school because I didn’t want to look for a job.
It was 1991 and the economy was poor. When I was in my last
semester of college I wrote a paper about what was important to me
and what I wanted to do with my life. It was for a religion class that
was cross-listed with philosophy. What I remember about it was that
we read a lot of books that depressed me—novels like Ordinary People, The Chosen, and The Color Purple, but also books like The Present Age and The Road Less Traveled.17 What I took away from them
was that life was hard. Not my life, but the lives of many other people. My life, on the other hand, had been very easy up until that point.
To make it even easier, I decided to go to law school in my
hometown.18 When it came time to figure out what I was going to do
during my first summer, I kept thinking back to that religion class and
that paper. What I realized in writing that paper was that my life had
14

See Erickson, supra note 11.
U.S. CENSUS BUREAU, GENERATION X SPEAKS OUT, supra note 2.
16 The Talking Heads, supra note 12.
17 The course was called Ethical Issues in the Life Cycle and was taught by a phenomenal professor named Thomas McCullough at Duke University. I can’t remember all of the
books we read but all of them were consistent in making me think that life was difficult.
JUDITH GUEST, ORDINARY PEOPLE (1982); SOREN KIERKEGAARD, THE PRESENT AGE
(1949); M. SCOTT PECK, THE ROAD LESS TRAVELED (1978); CHAIM POTOK, THE CHOSEN
(1967); ALICE WALKER, THE COLOR PURPLE (1982).
18 I attended Washington University School of Law in St. Louis, Missouri.
15
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been remarkably blessed. It seemed that using those blessings for
purely materialistic success (which is what I had been programmed to
seek from seventh grade on) was a misplaced goal. I wanted to do
something with my life that would make a difference in the lives of
people who were less fortunate than I. My desire to do good did not
come from witnessing civil rights abuses or war protests. It was not
the result of a cultural revolution or a war on poverty. It came from
that college course and a gnawing discomfort with the world of privilege in which I was raised.19 But oddly, this desire to help people was
not driven by public interest but rather self-interest.
My conception of lawyers was entirely based on what I had seen
on television and in film. I knew about To Kill a Mockingbird 20 and
Atticus Finch, but mine was the era of L.A. Law 21 and Arnie Becker.
Through the on-campus interview process for my first year summer, I
discovered the public defender. I had no desire to be a trial attorney.
I did not crave attention or enjoy public speaking. But I liked criminal law and was attracted to being the underdog and using my education to stand up for people that most others would rather write-off.
What I discovered, in addition, was that I loved the competitive aspect
of it. I second-chaired a murder trial during my first summer and I
was hooked.22 I knew that being a public defender was what I wanted
to do after I graduated.
I never took a clinic in law school. In fact, at that time clinics at
my school were predominantly of the externship model, not in-house.
Nor did I pursue a public interest career more broadly. My education
consisted of many traditional doctrinal courses and an externship with
the U.S. Attorney’s office (just to see what the other side was like). In
other words, I didn’t decide that I wanted to be a “do-gooder” in
whatever venue I could secure a job and then proceed to investigate
all the opportunities. I knew that I only wanted to be a public
defender.
19 My parents were both physicians who had emigrated from India in the 1960s.
Though first-generation Americans, they were successful in realizing the “American
dream” by the time I finished elementary school. I attended a private high school, college,
law school, and business school. Most of my friends came from the same economic background as me though culturally we were quite different.
20 HARPER LEE, TO KILL A MOCKINGBIRD (1960).
21 L.A. Law (NBC television broadcast 1986-1994).
22 When I say that I “second-chaired” the trial, it was not in the practicing lawyer sense.
I did not yet comply with the student practice rule (I was, after all, only a 1L summer
student), but I helped prepare for every aspect of the trial, was the only other person
sitting at defense counsel table with the lead attorney and our client, and took copious
notes of everything that was going on. I even passed a few notes to the lead attorney
myself.
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I was a PD for over five years.23 Ironically, I never thought of
this work as public interest. I knew that I was helping my individual
clients, but I was not driven by any overt social mission. It was much
more existential for me. I was not out to reform the criminal justice
system or to make new law. I only wanted to represent my clients as
best I could and hopefully convince them to make choices that would
prevent them from being my clients again.
Like all good public defenders, I burnt out. If I had entered
clinical teaching at this point in my career I don’t think anyone would
have found it at all unusual. In fact, they may have found it quite
unremarkable. But this is where my path took an unusual turn. It was
1999 and I kept reading about people my age who were making millions of dollars by putting “dot-com” after an idea. I knew nothing of
that world. I studied history and philosophy in college. I figured the
best place to learn about what these young tycoons were doing was
business school, so I decided to go.24 There, I studied accounting, finance, and strategy. It was all so new to me and so far removed from
the world of the big-city criminal justice system that I loved it. I was a
novelty in business school having come from a world of drugs, robbery, and murder that appeared so different from the worlds of many
of my classmates who worked in corporate America.25
After finishing business school, I took a job with a big New York
investment bank to learn as much about business in as short a time as
possible. They say one year working as an investment banker is
equivalent to three years working in any other job. I worked hard and
learned a lot—about the corporate world, finance, and especially how
different it all was from government. The events of September 11th
occurred shortly after I began. Not only did I witness the devastation
on television, as the world did, but I had friends and colleagues that
were directly affected. It made me think again about that religion
class in college and how difficult life can be. It also reignited my desire to do something with my own life that helped people.
I did not know what I wanted to be or what I wanted to do. I
knew that big, public corporations were not my favorite clients. I also
learned about a whole segment of lawyers that practiced a very different type of law than I had—corporate and transactional law. Surprisingly, I also learned that very few of them knew anything about
23

I worked for the Cook County Public Defender’s Office in Chicago, Illinois.
I attended the University of Chicago Graduate School of Business (now called the
Booth School of Business).
25 With the subsequent criminal prosecutions of Enron’s Ken Lay, Tyco’s Dennis Kozlowski, WorldCom’s Bernard Ebbers, and finally the technology investment banker Frank
Quattrone (from the investment bank that I worked for), it turned out we were not from
such different worlds after all.
24
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business and that clients seemed very frustrated by this. I thought, “I
can do that better,” so I left banking to return to the law.26
I went to work for a boutique firm that serviced mostly privatelyheld businesses. I was able to utilize my business education as well as
my law degree. For the most part I had more contact with owners and
decision-makers at businesses rather than mid-level executives. I enjoyed having a direct impact on my clients. As a former investment
banker, I again was a novelty, this time amongst my lawyer colleagues.
Some lawyers make the jump to investment banking, but very few
ever come back to the law. I put to use all of my observations from
the client side to make sure that my clients would not have the same
criticisms of me that my investment banking clients had for some of
their lawyers.
B. Into the Blue Again After the Money’s Gone27
Despite the more direct influence on my clients, I still had an itch
to do something that was more socially redeeming. I had taught in
small doses over the years—street law, high school mock trial, Junior
Achievement, the Constitutional Rights Foundation. I found it to be
incredibly rewarding but never thought to do it full-time. However, I
craved a more sophisticated audience and began looking for opportunities at law schools. Having been a trial lawyer for more than five
years, I figured that teaching trial skills would be something that I was
good at and would satisfy my lingering urge for the courtroom.
Through luck and perseverance, I obtained a job as an adjunct professor teaching trial advocacy at Northwestern University School of Law.
What I found was that my three hours a week at Northwestern was
the part of my week that I looked forward to the most. I felt energized by seeing the world (a world that I had burnt out on) through
the fresh eyes of my students. The passion that I had at the beginning
of my career returned. I knew that I wanted to teach.
I began to investigate other opportunities to enter the legal educator world, and discovered clinical legal education. What I discovered, however, did not increase my desire to be a clinician. I spoke to
a friend who was a clinical instructor at a great school who made less
than I did as a public defender and had to find her own funding each
year—not something I had any desire to do. At her recommendation,
26 I am not implying that all the attorneys whom I observed while an investment banker
did not understand business. In fact, I also worked with a few that had just as firm a grasp
on the business principles that were guiding a transaction as any investment banker. But
what struck me was the number of attorneys that did not display this understanding even
though they were senior advisors on multi-million (and sometimes billion) dollar
transactions.
27 The Talking Heads, supra note 12.
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I registered for the law clinic listserv.28 I began following some of the
conversations and slowly began to learn about this brave new world. I
spoke to another mentor who related his path as a former legal services attorney to that of tenured law professor at a top ten school even
though he was primarily clinical. Though his story was inspirational,
he also told me that it could never happen that way today. I thought
about teaching trial advocacy full-time at another school or continuing
to be an adjunct professor in other courses.
About a year later, someone sent me a posting for a position at
the small-business clinic at the University of Chicago Law School.29
At this point in my life, I had not thought much about how I could use
my background and experience in a public interest way. My initial
reaction to the job description was that it would allow me to use both
my law degree and business degree. Though it was a clinical job in a
transactional clinic with a well-defined mission, what jumped out at
me was the opportunity to teach a seminar. I thought about how one
could integrate business concepts into a law school course. My mind
raced about the potential to bring JDs and MBAs together in the
same classroom. I was thinking about pedagogy in and of itself, not as
it fit within the clinical context. I also thought about the potential
clients. I knew that this clinic would focus on people who did not have
traditional access to lawyers, accountants, or other business advisors.
Just like when I was a public defender, I focused on how I could affect
their individual lives but not on transforming communities or creating
policy. I took the job. That was five years ago.
My route to clinical education thus was not linear. Nor does it
reflect the path of so many of my colleagues. Though I was a public
defender, I did not go directly from that job to a job in clinical legal
education. I was not a legal services lawyer or a civil rights lawyer. I
did not champion causes like juvenile justice or human rights. I came
as a business lawyer who loves to teach. The public interest, interestingly, came next.
III. YOU MAY SAY TO YOURSELF, ‘THIS IS NOT MY BEAUTIFUL
HOUSE, THIS IS NOT MY BEAUTIFUL WIFE’30
When I began teaching as a clinical instructor at the University of
Chicago Law School, I was surrounded by outstanding colleagues, all
of whom not only thought of themselves as public interest lawyers, but
28 The listerv—Law Clinicians Discussion List—can be found at http://lists.washlaw.
edu/mailman/listinfo/lawclinic and requires subscription.
29 The name of the clinic was the Institute for Justice Clinic on Entrepreneurship at the
University of Chicago Law School.
30 The Talking Heads, supra note 12.
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also marketed themselves that way. From them I learned of the impact that one could have on not only students and clients but also on
communities and policies.
Clinical legal education has always included words like “poverty”
and “indigency,”31 but rarely words like “business” and “profit.” As a
clinician in a small-business clinic, often an outlier in the clinical community, the challenge was to convince others that I could in fact have
the same public interest impact practicing transactional work that they
could as a litigator or advocate.32 Moreover, while I personally
adopted that public service goal, I questioned whether it should be
pressed upon my students. Were they there to further my mission
(they of course had no part in deciding what it should be) or were they
there to acquire skills? In the end, the public interest goal would be
attained either way as long as the students did their jobs well. I
couldn’t help but think about my public defender experience when
thinking about this question. I also realized that a student’s embrace
of a mission in no way reflects the likelihood that they will pursue a
life of public interest going forward (or vice versa). Again, I had only
to look to myself for an example.33 Finally, I asked myself whether
my job was even to promote public interest careers over other career
alternatives. Everyone’s life is different. We highlight that to our students everyday in teaching them to deal with clients who are often
from very different worlds than our own. Why should I treat them
any differently with regard to their own lives and careers?
I also began to learn the history of clinical legal education.34 I
heard stories of battles fought long ago—battles not only about the
direction of clinical legal education, but for its existence. I saw the
wounds and scars of those fights in the eyes and words of its warriors
during conversations about resources and curriculum. Those warriors
are today’s clinical leaders. It is to them that we owe much. We all
benefit from those many battles in law schools all across the country.
Those battles are what defined the clinical movement as much as any
social mission did. They also define that generation of clinicians, the
Baby Boomers. They see the world of legal education through that
prism of all the past battles fought. My generation, however, cannot
31 See supra notes 4-6; see also, e.g., Sameer Ashar, Law Clinics and Collective Mobilization, 14 CLIN. L. REV. 355, 356 (2008); Juliet M. Brodie, Little Cases on the Middle
Ground: Teaching Social Justice Lawyering in Neighborhood-Based Community Lawyering
Clinics, 15 CLIN. L. REV. 333, 337 (2009).
32 I am currently working on an article describing how a transactional clinic can engage
in impact work—Praveen Kosuri, “Impact”– It’s Not Just for Litigation Anymore: Creating
Impact Through a Transactional Clinic.
33 See also Reed, supra note 10, at 244-48.
34 Supra notes 4-6.
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see the world that way. We did not fight those battles nor suffer those
wounds.
At the 2009 AALS Clinical Conference (the very same one in
which we held our concurrent session on generational differences),
there was a town hall session conducted by the AALS Section on
Clinical Education’s Task Force on Status of Clinicians and the Legal
Academy where I had the chance to observe, firsthand, the differing
priorities and approaches of representatives of all three distinct generations—Baby Boomers, Gen-Xers, and Millennials. The Task Force
was comprised of eight outstanding clinicians who had worked hard
on this effort of analyzing the status issues of clinicians and recommending changes to the AALS and ABA. All eight members were
Baby Boomers.35 With the exception of two people, the participants
in the town hall discussion were also Baby Boomers.36 This highlighted the generational differences to me in a very visible way. In
many ways the issue of status for clinical faculty is a logical and natural outgrowth from the clinical movement of the 1960s and 1970s. It is
the next battle to be fought. In that sense, it makes perfect sense to
me that it would be the Baby Boomers leading the charge. But ironically, this issue will impact my generation and those that come after
me much more than it will the Baby Boomers. Why was Gen-X silent
during this conversation? Was it that we did not know enough about
these issues to participate in the discussion? Was it that we didn’t care
about these issues? Was it that we willingly defer to the Baby
Boomers to fight these battles because they are the warriors, not us?
Or was it that we did not think our opinions would be taken seriously?
This is a commentary on both the Baby Boomers and Gen-Xers. The
Baby Boomers were part of a movement—a movement in clinical legal education. The battles waged in different law schools across the
country were part of the same war. For Gen-Xers, we entered clinical
teaching after most of the battlefields had been cleared and treaties
signed. We came into clinical legal education without a movement.
Sometimes that difference seems to hinder our progress.
The metaphor that I think of is that of modern clinical legal edu35 See BRYAN L. ADAMSON, CALVIN PANG, BRADFORD COLBERT, KATHY HESSLER,
KATHERINE KRUSE, ROBERT KUEHN, MARY HELEN MCNEAL & DAVID SANTACROCE,
AALS SECTION ON CLINICAL EDUCATION’S TASK FORCE ON THE STATUS OF CLINICIANS
AND THE LEGAL ACAD., REPORT AND RECOMMENDATIONS ON THE STATUS OF CLINICAL
FACULTY IN THE ACADEMY (2010), available at http://www.abanet.org/legaled/committees/
Standards Review documents/AALS June 2010 Task Force Report on Status of Clinical
Faculty in the Legal Academy.pdf.
36 Interestingly, the two non-Baby Boomers were of the Millennial generation and
raised questions involving the status and treatment of clinical fellows (something that
didn’t exist when most Baby Boomers entered the field).
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cation as a house that was built by the Baby Boomers. Not only did
they clear the land and build the house, but they also designed it, furnished it, and maintained it. The house naturally reflects the influences of the period in which it was designed and constructed. I, on the
other hand, have just been invited to live in the house. “Make yourself at home,” I am told. After settling in, I notice some things that
might need some attention. The house seems a bit crowded. After all,
it was built for a much smaller family and maybe to exist only temporarily, but now it houses many more people and is treated like a permanent structure. I suggest adding on to the house. My colleagues
(who built the house) point out that any additions will attract the attention of the neighbors (the traditional law school faculty) and may
require zoning and approvals (not to mention, money). Instead, they
tell me that we would be better off shoring up the existing structure. I
notice that the faucets in the house are old and leaking, so I suggest
changing them (that can’t cost that much). “Why would you want to
change the faucets?” say my colleagues. “You have no idea what it
took to get those faucets. We operated on a water pump in the back
yard for years. Now we have six sinks with faucets. You have no idea
how fortunate you are.” Even the neighborhood in which the house
was built has changed. It is no longer on the outskirts of town, but
firmly within its urban center. The house was provincial in its design
and built to entertain close friends in very informal and casual settings. I ask whether we have thought about renovating the house so
that we might undertake more formal entertaining to larger groups of
guests. “You might renovate, but what happens if the new guests
don’t come and we alienate our old friends? We tried this years ago
and it was a disaster. But please, feel free to paint your room.”
This illustrates one of the challenges between the Baby Boomers
and newer generations. Too often discussions involving the evolution
and future of clinical legal education are hindered by the attachment
of the architects to what they have built. It is not only our views on
public interest and status that may differ but also our perspectives on:
interaction with the podium faculty; how (or whether) to market to
students; marketing what our students do to the outside world; the
best use of clinical space or in many instances how new space should
be configured; what we should be teaching our students; and, credit
and time allocations for a clinic. Often the dialogue resembles that of
parent and child. Both sides think their approach is not only valid, but
better. The reality is that change will come. The question is how to
manage it. The house will continue to need repair and renovation.
The different generations must work together to discuss what changes
need to be made and to prioritize them.
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All clinicians have an obligation to look critically at what we do
and how we do it. It is not acceptable to simply adopt that which has
been handed to us as the optimal way of doing things or to operate in
isolated silos. The leaders of clinical programs today share a commonality that bonded them in a way that is unique. They bear the wounds
and scars of many battles fought to achieve the status of clinics today.
Yet, for clinicians of my generation, those battle scars impart no pain.
They are not ours. Our challenge is to figure out how to keep pushing
the ball forward both institutionally (read “politically”) and pedagogically. It is a question of philosophy and strategy. We must know the
history and respect the accomplishments of the Baby Boomers, but at
the same time, we must embrace change and alternative approaches.
The same concept applies to my generation and its integration of the
Millennials. Ultimately, we must ensure that whatever we do benefits
our students.
IV. YOU MAY ASK YOURSELF, ‘AM I RIGHT? AM I WRONG?’37
Too often the discussion of Millennials migrates toward changing
technology.38 Certainly the technological revolution is part of the Millennial story. It is just as much a part of them as the civil rights movement is part of the Baby Boomers and MTV is part of my generation.
But it is not technology that sets them apart. Sure, students instantmessage jokes about us to each other during class, but we used to pass
paper notes. They play online poker on their laptops. We used to
play catch-phrase bingo. Technology always changes yet everyone
adapts. Even my 73-year-old Dad uses e-mail and my 68-year-old
Mom is on Facebook.
The characteristics that define the Millennials are open to some
debate.39 For purposes of this essay, the description that resonates
with my experience is that of a generation that grew up sheltered
(both literally and figuratively) with very structured lives. Because of
this, they are not particularly spontaneous or introspective. At the
same time, they are optimistic, practical, and generous. They are used
to diversity, enjoy collaborative activities, and are confident in their
37

The Talking Heads, supra note 12.
DON TAPSCOTT, GROWN UP DIGITAL: HOW THE NET GENERATION IS CHANGING
YOUR WORLD (2008); Eliza Krigman, Millennials Defined by Technology Use, NATIONALJOURNAL.COM, Feb. 25, 2010, http://www.nationaljournal.com/njonline/no_20100225_
3691.php.
39 See TAPSCOTT, supra note 38; Nicole J. Borges, R. Stephen Manuel, Carol L. Elam &
Bonnie J. Jones, Comparing Millennial and Generation X Medical Students at One Medical
School, 81 ACADEMIC MED. 571 (2006); Kanna Hudson, Marketing to and Managing the
Millennial Generation, Pacific Northwest Apprenticeship Symposium 2009, available at
http://www.millennialgeneration.org/.
38
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abilities. They embrace education as a necessary means to an end but
desire a constant stream of feedback and are in a hurry for success.40
Unlike previous generations, their loyalty is reserved for their friends
and family and not institutions or jobs or even movements. It is these
students who currently populate our law schools.
Clinical legal education is no longer at the periphery of law
school curriculums but rather firmly at its core.41 Every accredited
law school has some sort of clinical program with many making a decided shift in focus to create more of these opportunities for students.42 With that comes a different paradigm for what clinical legal
education offers and to whom. Whereas law school clinics were once
a haven for those students seeking a career in public interest or to do
some good before graduating, we are now catering to all students.
This heightens the significance of the Millennials’ characteristics.
The house that the Baby Boomers built had the luxury of being
designed to highlight public interest. Missions could be overt and
many clinics selected students based on their adoption of or affinity
for the mission. Those students, even if from different generations,
share a commonality which does not necessarily require much adjustment by the teacher. The disciples have found the church, so to speak.
Today, all students are looking to the clinics to provide them with
real-life, practical, and professional skills. There will inherently be
more students in our presence who simply do not care about any underlying social mission which the clinics employ. They want someone
to show them what it means to be a lawyer, not just a public interest
lawyer.43
I think about that when I think about the public interest philoso40 Jeanne C. Meister & Karie Willyard, Mentoring Millennials, HARV. BUS. REV., May
2010, at 69.
41 Erwin Chermerinsky, Why Not Clinical Education?, 16 CLIN. L. REV. 35 (2009).
42 Scott Jaschik, Overhauling Law School’s Third Year, INSIDE HIGHER ED, Mar. 12,
2008, http://www.insidehighered.com/news/2008/03/12/thirdyear (describing the introduction of an experiential third year at Washington & Lee School of Law); Amanda Becker,
Q&A: Georgetown Law Center’s New Dean Discusses School’s Steps to Help Students in
Time of Law Firm Cutbacks,WASH. POST, Aug. 23, 2010, http://www.washingtonpost.com/
wp-dyn/content/article/2010/08/20/AR2010082005131.html (last visited Sept. 6, 2010)
(“We’ll be focusing on experiential learning, externships and increasing opportunities in
those areas.”); Press Release, Stanford Law Sch., A “3D” JD: Stanford Law School Announces New Model for Legal Education (Nov. 28, 2006), http://www.law.stanford.edu/
news/pr/47/ (“The clinical program is being expanded and transformed in order to teach
students how to work with clients and colleagues, how to address the ethical dilemmas that
arise in practice, and how to apply legal concepts taught hypothetically or in the abstract in
the classroom to a real world, client representation situation. . . . Most important, not only
is the law school expanding the number and range of its clinical courses, but it is developing a ‘clinical rotation’ where students take only a clinic during a particular quarter—with
no competing exams or classes.”).
43 See Reed, supra note 10, parts VI and VII.
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phy that girds my clinic. I now direct the Entrepreneurship Legal
Clinic (the “ELC”) at Penn Law School. I like to think of myself as
engaging in “economic development” work yet I do not use those
words in the title of the clinic. My hope is that we can help revitalize
economically distressed areas by helping to bring locally owned businesses back to them. I don’t think that I need to abandon that desire,
but I keep it in the background. This may appear to be purely semantics but it makes a difference in the number of students that we attract
to our clinic. “Entrepreneurship” is a sexy word. It is used not only in
economic development parlance44 but also by Fortune 500 companies
and venture-capital financed enterprises.45 My hope is that our name
attracts students who are interested in either conception of
“entrepreneurship.”46
Once students have actually enrolled in the ELC, I try to customize the clinical experience for each of them. For many of the Millennials, this is what they have been accustomed to their entire lives—
individualized attention and support. I try to make them think about
their careers rather than just about their first jobs. I want them to
take ownership over their lives–to be entrepreneurial. To do this, I
don’t tell them what to do or how to do it. I want them to struggle a
bit—something very few people have ever let them do. Inevitably this
results in making many students uncomfortable. But once they figure
out that they can be creative and strategic in their representation of
their clients, the dialogue of ideas begins to freely flow. It is also
when I see the imprint of the clinic’s mission—a mission that is
wielded by client selection more than by an overt pedagogy. If a student represents her client well, she will have learned, understood, and
embraced all of the intricacies of his situation. The economic realities
of the inner-city, the barriers to accessible resources (whether they be
to lawyers or accountants or bankers or a plethora of other advisors),
the complexities of navigating the morass of governmental regula44 See, e.g., Gustav F. Papanek, The Development of Entrepreneurship, 52 AM. ECON.
REV. 2 (May 1962) (“Discussion of economic development . . . . has recently shifted to the
key role of decision-making innovators, particularly in industry—in a word, entrepreneurs.”); Robert E. Suggs, Bringing Small Business Development to Urban Neighborhoods,
30 HARV. C.R.-C.L. L. REV. 487 (1995) (“In a market economy, the principal means of
creating and accumulating wealth is business ownership.”).
45 See, e.g., Victor Fleischer, Urban Entrepreneurship and the Promise of For Profit
Philanthropy, 30 W. NEW ENG. L. REV. 93 (2007) (bridging the discussion of entrepreneurship in the economic development setting with that in the technology and venture-capital
setting); Richard Florida & Martin Kenney, Venture Capital and High Technology Entrepreneurship, 3 J. BUS. VENTURING 301 (1988).
46 It is important to note that we do not interview or select our students in the ELC.
They are assigned to us through a lottery system by the Law School’s registrar’s office. In
this respect, we are truly getting a cross-section of law students interested in transactional
work.
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tion—all of these things not only will have been discussed with students, but also experienced by them in representing their clients.
Whether they think of it as public interest lawyering or pure lawyering
is up to them. The experience remains the same.
It is interesting to note that the two Gen-Xers in this conglomerate piece are both faculty in transactional clinics.47 I have no doubt
that plays some part in our somewhat nontraditional views. Transactional clinics are still one of the newer kids on the block in terms of
clinical legal education. Because of this, we are probably less tethered
to the past because we did not emerge from the fervor of the civil
rights era. Additionally, there is often only one transactional clinic at
a school, which necessitates being more things to more students. A
traditional litigation project can afford to have a more refined focus
because there may be several other clinics with varying missions for
students to choose from.
I do think the dynamics and history of transactional clinics contribute to my philosophy but I do not think they void it. Even Millennial Karla McKanders, acknowledges seeing more non-public interest
oriented students in her Advocacy Clinic.48 The question is whether
we will adjust to accommodate a broader spectrum of philosophies in
our teaching.
V. MY GOD! . . . WHAT HAVE I DONE?49
My generation—Generation-X—is in a unique position. We are
the bridge between the past and the future, yet a minority between the
generations on either side of us.50 We have learned from the Baby
Boomers and have a duty to impart what we have learned to the Millennials. But in the interim we have a duty to become more involved
in shaping the future of clinical legal education. In that arena, our
diversity of experience may be our Achilles heel. Though we all bring
our own innovativeness and passion to our individual clinics, we must
integrate ourselves into the governing discourse. In order to do so, we
cannot be afraid to voice our opinions even if they may be different
from our predecessors. If we continue to simply tend to our own
rooms, we risk giving up many of the gains that were obtained through
many years of struggle.
The Baby Boomers must play their part as well. They had the
blessing and the curse of entering clinical legal education when very
47

See Reed, supra note 10.
Karla Mari McKanders, Clinical Legal Education at a Generational Crossroads:
Shades of Gray, 17 CLIN. L. REV. 223, part IV (2010).
49 The Talking Heads, supra note 12.
50 Erickson, supra note 11, at 64.
48
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little fabric had been woven. They were able to shape it and develop
it as they saw fit. In many ways the fabric was antithetical to traditional law school curriculums. The Baby Boomers were the challengers to the incumbent. In 2010, they have become the incumbent
themselves. And it is much harder to critique what you have, in fact,
built. The Baby Boomers must recapture some of that challenger
ethos and cultivate intellectually honest discussion about the future of
clinical legal education from all of its participants. As the gatekeepers, they are in the unique position to do this.
And as the next steps to solidify clinical education are taken by
the Baby Boomers and Gen-Xers, the Millennials bring a new world
forward. The professional legal market has finally begun to adapt to a
changing reality. New law graduates are expected, more than ever, to
hit the ground running. Clients are refusing to pay for the training of
young lawyers, some even negotiating language that reinforces that
into retainer agreements.51 Though this may be better for consumers
in the long term, it is traumatic and unnerving for our students in the
short term. Law clinics are fundamental to providing law students
with the tools that they need to succeed as lawyers. This mandates
that clinicians look at everything that we do critically and openly.
Voicing the needs and desires of the changing marketplace will fall
disproportionately on the Millennials.
The Baby Boomers fought long and hard and ultimately successfully for the place of clinics in the law school curriculum. The next
battle will be how to entrench that place and expand clinical offerings
to the entire student body. That fight, though begun by the Baby
Boomers, will likely be finished by Gen-Xers. But as our Millennial
students increasingly become our colleagues there will be new battles.
The strategies and conventions that were successful in the past may
not be suitable for the future. Together, we have the opportunity to
forge a new, more integrated movement. The design of that movement should be conceived without bias for or against an ideological
past. It will allow us to build the best structure to continue to educate
our students for the realities of the world that they will encounter and
expand the presence of clinical legal education.

51 Nate Raymond, Clients Grow Cool to the Support of Dwindling Summer Classes,
N.Y. L.J., June 8, 2010, available at http://www.law.com/jsp/nylj/PubArticleNY.jsp?id=120
2461074366&hbxlogin=1&loginloop=oo.
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CLINICAL LEGAL EDUCATION AT
A GENERATIONAL CROSSROADS:
A SELF-FOCUSED SELF-STUDY OF SELF
STEPHEN F. REED *
What would prompt a young and successful large firm lawyer on
partnership track to leave BigLaw for a much less lucrative job in a
law school clinic? While the public interest lawyers who founded the
clinical movement might assume this lawyer “came to his senses” and
intends to continue their proud tradition of litigating on behalf of the
social justice movement, the reality is somewhat more nuanced and
infinitely more disappointing: he educates students by helping businesses, many of them quite profitable, in transactional matters. In
this essay, the Generation-X author describes the path that brought
him to the clinic and the ways in which his practice and pedagogical
approach differ from his Baby Boomer colleagues and Millennial
students. Part apology, part arrogant assertion, and part self-centered
egocentricity, the essay takes a realistic look at the generations that
inhabit law school clinics and exposes the author’s bias in favor of
skills training and lightly encouraging pro bono—rather than demanding a commitment to law reform.

I.

INTRODUCTION1

If the finest law school legal clinicians (the “Great Clinicians”)
are unshakably committed to public service2 from the moment of their
birth, then I will never be a Great Clinician. If, on the other hand, a
career as a clinical law teacher can derive from rewarding time spent
* Clinical Associate Professor of Law, Assistant Director of Small Business Opportunity Center, and Co-Director of JD-MBA Program, Northwestern University School of
Law. I would like to thank Minna Kotkin, Karla McKanders, Praveen Kosuri, and Dean
Rivkin for their insights and inspiration in working on this project.
1 This essay is intended to further a discussion that began, for me, at the 2009
American Association of Law Schools Clinical Conference. The concurrent session in
which the ideas at the base of my essay were conceived is described in Minna J. Kotkin &
Dean Hill Rivkin, Clinical Legal Education at a Generational Crossroads: Reflections from
Two Boomers, 17 CLIN. L. REV. 197, 198 n.3 (2010).
2 The Great Clinicians, as I conceive of them, tend to be Baby Boomers. As explored
in Praveen Kosuri’s essay, they tend to be motivated by social justice concerns and are a
product of the social and political movements of the 1960s and 1970s. Praveen Kosuri,
Clinical Legal Education at a Generational Crossroads: X Marks the Spot, 17 CLIN. L. REV.
205, 206-07 (2010). I imagine a future that includes Great Clinicians who are from Generation X, the Millennial generation, and generations to follow, but at present the clinicians
who inspire me most are almost all Boomers. See id. at n.2 for definitions of the three
distinct generations: Baby Boomer, Generation X, and Millennial.
243
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in the private sector, followed by an epiphany, followed by a lucky
break, then there may be hope for me yet. In Parts II through V of
this essay, I take a self-indulgent walk through my professional development so readers can see how my law school and early law firm experiences shaped me as a lawyer. In Part VI, I discuss my priorities as
a young clinician, which were of course shaped by my personal story.
In Part VII, I discuss intergenerational clinical interactions, including
the ways in which I connect with my so-called “Millennial” students,
and the ways in which I interact with more senior (read: Baby
Boomer) clinicians.
II. A YOUNG LAW STUDENT IS TRAINED

FOR THE

FIRM

I never intended to be a public interest lawyer. Granted, I’m a
nice guy and I love helping people—at the risk of bragging I note that
I modestly exceeded my high school’s3 community service requirement—but public service was the last thing on my mind when I was a
law student in the late 1990s. While I had a vague sense that there
were public interest lawyers, and that some of them probably enjoyed
their careers and did important work, it did not seem like a good
match for my goals. I saw myself as a rocket ship heading towards the
moon, only instead of a rocket ship it was an associate position at a
Prestigious Large Firm, and instead of the moon it was a large
paycheck received in exchange for writing complicated contracts for
large corporations.
No, I would not be a Birkenstock bleeding-heart; I would be a
Brooks Brothers big boy. Of course, I would not lose my capacity to
care for others. Indeed, I had a grand plan for service, which included
giving up a weekend here or there to paint a school or pick up trash
with other successful professionals. If the organization through which
I volunteered gave me a free t-shirt, then so much the better.4 Armed
with this comprehensive plan for public “service,” I dutifully did the
things law students do: took evidence and securities law as my “fun”
electives, mocked professors in our Law Revue show, accepted a
highly-paid summer associate position, watched The Price Is Right,
and enrolled in a clinical course during my third year.
It was this last decision—to enroll in the Law and the Arts clinic
3 The University of Toronto Schools require sixty hours of community service of graduates if they hope to take home the “UTS Diploma,” a largely symbolic document that is
awarded in addition to the Ontario Secondary School Diploma. UNIV. OF TORONTO SCH.,
UTS DIPLOMA, available at http://www.utschools.ca/utseducation/utsdiploma.aspx (last visited May 11, 2010).
4 My favorite of these shirts is from L.A. Works, a volunteer action center in Los
Angeles that sponsors, among other volunteer opportunities, L.A. Works Day. See generally L.A. WORKS, http://www.laworks.com (last visited Sept. 7, 2010).
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jointly run by Columbia and Volunteer Lawyers for the Arts—that
had the greatest potential to open my eyes to clinical education as a
possible career. In that regard, the experience was a complete bomb.
Of course, the failure to see a legal clinic as a potential employer was
mine, as the clinic itself was excellent and would have been inspirational had I been paying attention. I barely noticed, for example, that
the supervising attorney at VLA was a skilled lawyer and a future
Great Clinician. Though it was her first year in the position, she had a
natural talent for teaching law students practical skills through client
representation. Rather than conclude that perhaps clinical education
or public service work were noble and good careers for intelligent
people, I was confused. In my youthful rudeness, I asked her why she
had left her firm to practice in what I imagined to be a low-paying job.
She gave me an answer it would take me years to understand, which
involved “passion,” “priorities,” and “ideals.” I made sense of it all at
the time by deciding she was not goal-oriented and couldn’t hack life
in “BigLaw.”
III. A YOUNG ASSOCIATE LOVES HIS JOB
I graduated in 1999 and headed to the west coast, where I had the
good fortune to work for Proskauer Rose LLP. At the time, the Los
Angeles office of Proskauer had about fifty lawyers, less than a third
of whom were in the transactional group. For an ambitious young
associate like me, that meant I was going to be something of a jack of
all trades with an accelerated training schedule—there were simply
too few lawyers for intense specialization or heavy staffing on deals.
Instead, I spent my first year doing deal work that was typically reserved for mid-level associates; in my second year I was running small
deals, and by my fourth year I was functioning at the level of a senior
associate. It was a heady time and I am an arrogant person, so I was
thrilled. Unlike some associates who complained loudly about the
long hours and protested with small acts of disobedience,5 I felt the
5 The extent to which temporarily disaffected BigLaw associates are able to behave
badly while maintaining an outwardly professional appearance should not be underestimated. Examples of such acts of disobedience, all of which I saw while at Proskauer and
some of which may have been mine, include: wearing clothes that are almost (but not
quite) too casual, eating lunch in a conference room without reserving the room in advance, napping in one’s office (unbilled time, of course), giving a hated senior associate
flowers in mock congratulation, pouring a pot of coffee down the drain because it tastes
funny (ignoring the fact that the coffee always tastes funny), putting a sticker on the shredder that says “Enron Document Storage,” pressuring the financial printer to order more
food than the lawyers present could ever eat in the middle of a late-night public company
filing binge, wearing a seersucker suit after Labor Day, making fun of senior partners’
foibles behind their backs, and literally wearing both a belt and suspenders as a humorous
commentary on an over-drafted contract.
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hours were fair given my salary, and the work was so stimulating that
it was worth it.
Let me elaborate: the work was intellectually and emotionally
stimulating. During the growth of the internet bubble and even during its rapid deflation, I was awash in venture capital deals. Typically
we represented the investor who was buying into an idea or a small
company, intending to take it to the next level. I was saved from
dreary due diligence work by the fact that my clients were investing in
ideas that had not yet developed. As a result, the companies were
brand new and had no real information to be analyzed. My task was
to draft complex deal documents for investors who did not need or
want proof of concept, and I was loving it. New investment and legal
structures were being invented every week, and because Proskauer
was an “east coast” firm but the deals were all “west coast” style, I
was able to get a sense of venture capital around the country. By the
time things became more sensible, I was senior enough to pass off
much of the low-level diligence work and concentrate on deal documents. Even more fascinating, as boom companies began to bust, I
worked on a series of restructurings and even some bankruptcy
matters.
At the same time that I was working with investors building companies, I also was called upon to do securities work for publicly-traded
companies, mergers and acquisitions work for mid-sized companies,
and general operational contracts for companies of all sizes. I represented executives negotiating large employment deals, manufacturers
hiring overseas suppliers, and, because I was in Los Angeles, I worked
on several entertainment and sports matters. With each new experience, I felt myself becoming more versatile as a business transactional
lawyer and I loved the diversity of the practice. I more than loved it: I
ate it with a spoon, licked the bowl, then ground the bowl into powder, tossed it in a blender with yogurt, and drank it as a smoothie.
Even leaving the practice aside, I enjoyed my six years at Proskauer on a personal level. The partner I worked with most was a talented lawyer who was committed to teaching young associates, and he
made me a good lawyer through instruction and example. This lawyer, and the other partners and associates, were decent and honest
people, generally had good senses of humor, and made the office a fun
place to be. Add to that beautiful Southern California weather, a tolerant girlfriend who would become my wife, the previously-mentioned
salary, and the feeling that I was becoming better and better at my
job, and you can see that I had found a wonderful life.
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A RISING LAWYER QUESTIONS HIS DESTINY

By the time I had completed five years of practice, I looked
around and realized that I was one of only two Proskauer L.A. associates from my 2L summer class who were still at the firm. Others had
gone on to other firms or other careers, and several associates junior
to me had already come and gone. I started to realize that I was rising
up the pyramid and surviving. In the next six months, two partnermentors of mine would initiate conversations about my future as a
partner of the firm, and the ways they could help me achieve that life
goal through politicking and work experience. I had no doubt that I
could follow these steps and make partner,6 and waited for the massive “hoorah” or “boo-yah” to rise in my heart. But it didn’t.
It was around this time that I became intensely jealous of the
Proskauer partners and associates who were passionate about their
job. As previously mentioned, I loved practicing at Proskauer, but I
started to realize I was not passionate about the work. As at every
BigLaw firm, there was a subset of Proskauer attorneys who were
born to be at large law firms (the “Great BigLaw Lawyers”). These
lawyers found satisfaction deep in their souls serving clients in a big
firm environment. The complex and challenging work, the dollar
amounts involved, the income—all of these things made the job a perfect match for Great BigLaw Lawyers. While I saw all of those aspects of the job as a plus, they were not enough to satisfy my soul.
And so I went to work, every day, watching these people with envy.
The bright spots in my day were the transactional pro bono projects I
had, including in particular work for a charter school in Los Angeles.7
Proskauer was good enough to give me, as they give all associates, full
billable credit for the pro bono work.8
A few months later I was ready to make a change. I decided that
being a practicing lawyer was still a good match for my skill set,9 but
6

See previous reference to my arrogance.
I represented Los Angeles Leadership Academy, a California charter school. Los
Angeles Leadership Academy has had tremendous results with students in its short existence and I am proud to have been there to help them out when they started operation.
See generally L.A. LEADERSHIP ACAD., http://www.laleadership.org (last visited Sept. 7,
2010).
8 Deborah L. Rhode, Profits and Professionalism, 33 FORDHAM URB. L.J. 49, 63
(2005) (noting that only one-quarter of firms in the author’s survey give full billable credit
for pro bono work); Deborah L. Rhode, Rethinking the Public in Lawyers’ Public Service:
Pro Bono, Strategic Philanthropy, and the Bottom Line, 77 FORDHAM L. REV. 1435 (2009)
(arguing in part that law firm pro bono policies are motivated by self-interest).
9 Other jobs I considered, but rejected, because they likely did not match my skills or
take sufficient advantage of my training included: real estate developer, innkeeper, chief
executive officer of unknown entrepreneurial venture, restaurateur, theater operator, operator of a combination restaurant/theater, actor, butler. On the last career, I note that
7
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that I wanted a closer connection to clients, and I wanted it all to be as
rewarding as the pro bono work I was doing. I craved the sense that I
was helping people, rather than assisting large corporations in their
pursuit of shareholder value. To be sure, both goals are laudable and
essential for Western society as we know it. But it seemed to me that
there were enough people working on shareholder value in that abstract/concrete sense, and I could be spared from that world without
destroying the economy.
Thus, I was led to the conclusion that I should be a public interest
lawyer. I immediately learned that, as kind as public interest lawyers
generally are, they do not immediately think of a pro-business transactional lawyer as a good fit for important public interest work. Traditionally, public service lawyers were litigators who fought for the little
guy, not suits who represented businesses—even among community
economic development lawyers.10 That said, since the 1970s, new opportunities have arisen for transactional public service lawyers in community economic development including affordable housing11 and, as
I later learned, law school legal clinics helping entrepreneurs and
small businesses, or having a more general transactional practice.12
On the night I resolved to be a public service lawyer, though, I knew
nothing of the growing transactional public interest scene. I did some
internet searches for transactional legal aid jobs, came up with very
little, and put myself to bed (both metaphorically and literally).
V. HOPE WAS NOT LOST, OUR HERO FOUND
THE RIGHT OPPORTUNITY
Shortly thereafter, in early 2005, I learned that there were two
openings for transactional public interest lawyers in Chicago, both
with law school legal clinics.13 Prior to finding these job listings, law
since I began my career I have often observed that large firm lawyers are the butlers of the
corporate world. They keep everything tidy and the manor estate cannot really function
efficiently without them, but they are not the main focus of the enterprise. BigLaw lawyers
do not like this observation.
10 Ann Southworth, Representing Agents of Community Economic Development: A
Comment on Recent Trends, 8 J. SMALL & EMERGING BUS. L. 261, 262 (2004).
11 Susan R. Jones, Justice, Ethics, and Interdisciplinary Teaching and Practice: Promoting Social and Economic Justice Through Interdisciplinary Work in Transactional Law, 14
WASH. U. J.L. & POL’Y 249, 258-59 (2004); Peter Pitigoff, New Approaches to Poverty Law,
Teaching, and Practice: Law School Initiatives in Housing and Community Development, 4
B.U. PUB. INT. L.J. 275 (1995); Southworth, supra note 10, at 265, 266.
12 Eric J. Gouvin, Teaching Business Lawyering in Law Schools: A Candid Assessment
of the Challenges and Some Suggestions for Moving Ahead, 78 UMKC L. REV. 429, 444-45
(2009); Thomas H. Morsch, Discovering Transactional Pro Bono, 72 UMKC L. REV. 423,
430 (2003).
13 One of these jobs was quickly secured by my fellow essayist, and fellow Gen-Xer,
Praveen Kosuri.
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school clinical work had never occurred to me. Even after spotting
the job, I was skeptical—did I really want people thinking of me the
things I thought about clinicians when I was in law school? Did I want
to think those things of myself?
In my interviews for these transactional clinical jobs, I mentioned
that I enjoyed mentoring and supervising junior associates (which was
true), but I focused on my keen desire to put my transactional skills to
work for people who needed help. One thing became clear in my interviews: the lawyers I was meeting were extremely bright and had
exciting practices, and were a far cry from the Vision of Hippieness I
brought in as an unfair bias. These lawyers were impressive—as impressive as any Great BigLaw Lawyer I had ever met—but they were
doing the kind of work I hoped to do. I wanted in.
After several rounds of interviews, I wound up with a job in the
Small Business Opportunity Center at Northwestern University
School of Law.
VI. THE PRIORITIES

OF

THIS GENERATION X CLINICIAN

Great Clinicians will note that I was, at the time of my interview,
focused primarily on the goal of helping people in need. What quickly
changed, however, was my sense of just who these people were. Had
you asked me in 2005 the point of a law school legal clinic, I would
have mentioned the oft-cited14 dual goal of providing high quality services to the underserved while concurrently educating the next generation of lawyers—the traditional emphasis being placed on the service
goal rather than the educational goal.15 Once I actually found myself
practicing in the clinical environment, however, my personal priorities
changed. In a relatively short period of time, I began to see the law
students enrolled in the clinical course as the “people in need” I
should be helping.
A good question, for which I have only a mediocre answer, is
“Why did you change your priorities? You seem like you were becoming a good person.” To this I can only say that I saw something of
myself in the students—and I remember what I was hoping to get
from clinic when I was in law school. Perhaps because I was not
raised in an era of dynamic sociopolitical change like many Great Cli14 Jane H. Aiken, Walking the Clinical Tightrope: Embracing The Role of Teacher, 4 U.
MD. L.J. RACE, RELIGION, GENDER & CLASS 267 (2004); Douglas A. Blaze, Déjà Vu All
Over Again: Reflections on Fifty Years of Clinical Education, 64 TENN. L. REV. 939, 950
(1997); Minna J. Kotkin, The Violence Against Women Act Project: Teaching a New Generation of Public Interest Lawyers, 4 J.L. & POL’Y 435, 447-48 (1996).
15 Stephen Wizner & Jane Aiken, Teaching and Doing: The Role of Law School Clinics
in Enhancing Access to Justice, 73 FORDHAM L. REV. 997, 998 (2004).
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nicians,16 I did not (and do not) have a bias in favor of that kind of
work as opposed to any other. Rather, like my students (whom I imagine I know based on our relative proximity of age), I wanted the
best possible preparation for my expected future career. A good
number of Northwestern Law students go on to do public service
work, but a much larger number go to private practice in law firms.17
This larger constituency wants to learn practical skills that will help
them to become Great BigLaw Lawyers, not Great Public Interest
Lawyers. And as much as I have had an epiphany that has led me to a
great career and would love this for all lawyers, I am reminded of a
former Proskauer colleague who described my new job as “the best
job I could ever imagine and I would accept it in a heartbeat – except
I could never deal with the pay cut.” Many, perhaps most, Northwestern Law students are not interested in the pay cut—either because
they like luxury cars and vacations to French Polynesia, or because
they need to repay large student loans while driving luxury cars and
taking vacations to French Polynesia.
This priority shift immediately occasioned some changes in the
way I think about client selection. Starting with the dual premises that
clients must receive the highest level of service, and that providing
quality services to the underserved is a noble goal, I18 also realized
that “poor people” could not be the exclusive clients of a transactional
legal clinic that includes, as the major part of its client base, for-profit
ventures. In some sense this is intuitive: one generally needs at least a
modicum of available capital to start a business, and in the case of
most businesses more than a modicum is required. Even a business
with seemingly few capital requirements or a charitable organization
costs money.19 I suppose one could, theoretically, only represent peo16 Kosuri, supra note 2, at 206-07; Kotkin & Rivkin, supra note 1, at 199 (discussing the
historical context in which law school clinics arose).
17 For example, only 7% of the Northwestern Law class of 2008 accepted employment
in the public interest or government fields. Nearly three-quarters of that same class accepted law firm employment. NORTHWESTERN LAW, EMPLOYMENT STATISTICS JD AND
JD-MBA CLASS OF 2008, http://www.law.northwestern.edu/career/statistics/ (last updated
Jan. 5, 2009).
18 Consistent with a self-centered approach to personal-style essay writing, I am pretending that I had the power to control client selection on my own. This delightful myth is
undermined by the reality that my colleague, Esther Barron, shares my priorities and has a
great deal more to do with client selection than I do.
19 Take, for example, a client of my clinic who has a website, the programming for
which is all done in-house by the founder. It may seem like a no-cost business, but consider the following: aside from hosting and domain name fees, the organization was organized as a limited liability company for a filing fee of $500 (plus annual fee of $300) and
registered a trademark at a cost of $275. Even a charitable organization needs capital to
get going: the Internal Revenue Service charges a new charity a minimum of $400 to apply
for tax exempt status and receive the so-called “determination letter” necessary to apply
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ple who do not have any capital, but in that case the practical training
aspect of our transactional clinic would suffer.20
If work closer in style and substance to BigLaw work will yield
the kind of training that will best prepare students for their future,
then a better capitalized business with more complex legal needs better suits our substantive goals. Thus, in addition to some underprivileged individuals and businesses, my clients include: a business with
several employees that imports gourmet food from Spain, a statewide
charter school organization, a successful mid-size concrete company,
an architecture firm, a documentary filmmaker, a viral marketing
company with Fortune 500 clients, a medical device company, and
many others. Given that Northwestern’s clinic operates on a “colleague model” in which clinicians work side-by-side with students
rather than sitting back and watching,21 the clinic is able to take on
sophisticated matters that challenge students and clinicians alike. We
frequently work on BigLaw-style matters such as mergers, mid-stage
rounds of financing, complex trademark licenses, stock option plans,
and international supply agreements.
Notwithstanding my desire to help people and my self-aggrandizing self-labeling as a public interest lawyer, I feel no guilt about taking
on clients who, either at the corporate level or at the shareholder
level, are middle class or even wealthy. The training we are able to
provide future transactional lawyers is second to none because we
give them the exact type of matter they will face in BigLaw, but we
have the luxury of time to teach and train in a contemplative manner
that would frustrate even the most patient Great BigLaw Lawyers.
Given that all of the lawyers in our center have BigLaw experience,
for most grants, on top of the fees to incorporate, register with the state attorney general,
and so on. INTERNAL REVENUE SERV., USER FEE PROGRAM FOR TAX EXEMPT AND GOVERNMENT ENTITIES DIVISION, http://www.irs.gov/charities/article/0,,id=121515,00.html (last
updated May 11, 2010); SEC’Y OF STATE OF ILL., PUBLICATIONS AND FORMS: LIMITED
LIABILITY COMPANY, http://www.cyberdriveillinois.com/departments/business_services/
publications_and_forms/llc.html (last visited Aug. 13, 2010); U.S. PATENT AND TRADEMARK OFFICE, TRADEMARK PROCESSING FEES, http://www.uspto.gov/web/offices/ac/qs/
ope/fee2009september15.htm#tm (effective Oct. 2, 2008).
20 I am not trying to suggest in any way that poor people have only simple legal issues,
and that they are therefore in some way less educational as clients. Indeed, there is much
to be learned from these clients and their legal issues, and our clinic accepts clients in this
category. I do, however, believe that law students in our clinic should be trained to be
BigLaw lawyers, and the substantive aspects of a transactional practice for a well-capitalized client is markedly different from those of an indigent client. Even simple start-up
matters such as selecting an entity for a new business, or registering a brand name as a
trademark, or leasing office space, are not applicable to the most underprivileged of new
ventures.
21 Thomas F. Geraghty, Legal Clinics and the Better Trained Lawyer (Redux): A History of Clinical Education at Northwestern, 100 NW. U. L. REV. 231, 247 (2006).
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we are competent in a wide variety of legal areas, and also in the cultural area of what practice is “really like” in a large law firm. Also,
and for me this point is key: even though the clients may have some
cash in the bank and may have sophisticated legal issues, they are all
entrepreneurs. I am truly helping people now, not anonymous public
shareholders. I can see the effect of my and the students’ work on real
people’s businesses and lives, and it’s a gas.
VII. INTERGENERATIONAL INTERACTIONS

IN THE

CLINIC

A. Connecting With Millennials
The law students attracted to our transactional legal clinic tend to
be profit-minded. Converting any of them to a public interest track at
this stage of their careers is difficult, if not impossible—assuming one
would even want to persuade a student to choose one career path over
another. As a consequence, and armed with the most powerful anecdotal evidence I can imagine (namely, anecdotes drawn from my own
personal experience and ignoring all countervailing anecdotal evidence from others), I have concluded it is better to give the law students good training they can put to use in BigLaw than to try to get
them interested in helping indigent clients as a full time gig. I try to
engender in students the view that pro bono work, in the context of an
otherwise absurdly profitable career, is a good idea for selfish reasons
(“Think of the training! Partners give you freedom!”22) and unselfish
reasons (“Helping people is good! You are a noble person!”). It may
be cynical, but I think this approach is the best way to get today’s
business-minded, transaction-focused law students to work for the
poor. While Great Clinicians may balk at my laziness and/or lack of
caring, I am trying to be realistic: students need to come to public
service or clinical teaching on their own, and they will not respond if I
ram it down their throats.23
22 I do not, in this context, emphasize my suspicion that Great BigLaw Lawyers give
associates considerable latitude on pro bono matters because they themselves are more
focused on billing hours to paying clients. Indeed, I see no point in making any such
assertion.
23 See Juliet M. Brodie, Little Cases on the Middle Ground: Teaching Social Justice Lawyering in Neighborhood-Based Community Lawyering Clinics, 15 CLIN. L. REV. 333, 379-84
(2009) (suggesting that neighborhood-based community lawyering clinics invite students to
engage with low-income communities and social justice lawyering in a way that can foster
an ongoing commitment to helping those in need); Martha F. Davis, Access and Justice:
The Transformative Potential of Pro Bono Work, 73 FORDHAM L. REV. 903, 904-05, 917-18
(2004) (arguing that doing pro bono work, particularly in law school clinics, can lead to a
greater commitment to social justice). I like to think that our entrepreneurship clinic at
Northwestern Law encourages students to engage in pro bono work even though we do
not represent indigent clients on an exclusive basis.
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As for pedagogy, I follow Northwestern’s colleague model,24 and
in so doing I treat law students as junior lawyers working side-by-side
with me in client representation. In my experience, Millennial students appreciate being given real responsibility and difficult assignments, and they respond with a high level of performance. Since I
believe quality feedback is essential to student learning, I typically
meet with students to go over their work product in person, and I
carefully explain the reasoning behind all of my comments (rather
than just passing along a “tracked changes” document and making
students wonder why I recommended the changes I did). Although
the occasional student will be frustrated when a document must go
through more than a few drafts, most Millennials in my clinic accept
that drafting contracts and client correspondence are difficult tasks
and require hard work. The students are able to see multiple dimensions of a transactional problem and conduct research quickly, even as
I encourage them to be sure they do not sacrifice quality. I find that
students who take ownership of client matters work harder and more
effectively, and ultimately learn more in their clinic experience.
B. Connecting With Senior Clinicians
My understanding is that the senior colleagues at Northwestern
follow similar pedagogy to mine (indeed, they are the ones who have
taught me to be effective). They are also, without exception, interesting, intelligent, impressive, and inspirational. I have wonderful conversations with them and they are unfailingly supportive. That said,
we are not cast from the same mold. I see skills training through client service as my primary goal as a clinician, and, while some senior
clinicians here feel the same way, others believe that the public interest work or law reform aspects of the law school legal clinic are paramount. While there is no doubt we respect each other as attorneys
and give students equally (if differently) rewarding experiences, the
distinction in viewpoint has real implications: if the point of a legal
clinic is law reform, then my priorities are out of whack. If the point
of a legal clinic is skills training, then law reform and helping the poor
are overemphasized in some clinical endeavors.
The differences in opinion manifest in small ways: a conversation
after a clinical faculty meeting where someone quickly changes the
subject to avoid unpleasantness, a public email exchange that flames
briefly and then is forgotten, a conference planning committee meeting that strikes an “everyone is equal” compromise. But we must
make no mistake: when the current generation overseeing legal clinics
24

See Geraghty, supra note 21 (describing the colleague model).
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retires, the most powerful advocates of the public interest agenda will
be gone.25 While there are plenty of young law faculty who care about
reform and serving the indigent, they no longer represent the only
viewpoint, and deans cannot help but be influenced (especially in a
tight economy) by donors who ask why law schools are spending so
much money on the charitable act of helping poor people rather than
on the educational mission of teaching law students. The next generation of clinicians will have an opportunity to tip the scale towards—or
away from—law reform, and it remains to be seen what priorities they
will bring to the party.
VIII. FINAL THOUGHTS
Somehow I blundered into a career that gives me all the intellectual joys and challenges of practicing in BigLaw, but adds to it the
extreme satisfaction of carefully training young lawyers without the
pressure to limit non-billable training time. I also practice in an environment—and this fact is not lost on my students—where we really
are helping individual people, rather than large groups of anonymous
shareholders. To the extent I am not fulfilling all of the original public
service goals of legal clinics and am therefore disappointing the generations of Great Clinicians before me, I am sad since I am, by nature, a
people-pleaser. My only defense is that this model works for me, my
students, and our clients. As for generations before and after me, I
suppose differences in lawyering, pedagogy, and clinical priorities are
healthy and will serve to keep law school legal clinics relevant as other
yet-unnamed generations follow.

25 I do not mean to say that all advocates of a social justice-focused approach to law
school legal clinics will be gone, however. From the Millennial generation, my fellow essayist Karla McKanders advocates the public service agenda in her essay. Karla Mari
McKanders, Clinical Legal Education at a Generational Crossroads: Shades of Gray, 17
CLIN. L. REV. 223, 234, 239-40 (2010). Gen-X clinician Sameer Ashar also argues that
social justice has a key place in law school clinics, although he advocates a different model
than the individual client-focused approach. Sameer M. Ashar, Law Clinics and Collective
Mobilization, 15 CLIN. L. REV. 355 (2008).
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CLINICAL LEGAL EDUCATION AT A
GENERATIONAL CROSSROADS:
SHADES OF GRAY
KARLA MARI MCKANDERS*
Many law professors have noticed a change in the law students
and professors entering the profession. This change is often attributed to a generational shift. Law professors have debated how generational differences impact clinical pedagogy and interactions with
their colleagues. This essay is a dialogue with my Gen-X and Baby
Boomer colleagues on how the generational shift impacts clinical legal education. Through examining my path to clinical legal education as a Millennial on the cusp of Gen-X, I explore fundamental
questions that have pervaded clinical education since its inception.
These questions include whether the public service mission, on which
clinical legal education is based, is outdated given the desires of Millennial law students, whether servicing indigent clients is essential to
clinical legal education, and whether the Millennial law student seeks
experience and skills over the social justice mission. Through this
examination, I conclude that the reasons why Millennial students seek
clinical experiences can not be generically summarized. Given the diverse characteristics of the Millennials, in order to develop a holistic,
practice-ready attorney, my mission is to equip my students with the
necessary skills to succeed as lawyers with a passion for their practice
while maintaining an awareness of the social, political, and economic
spheres in which they practice.

Life is not lived in black and white.
Our lives dwell within deep, rich shades of gray.
—Karla McKanders
I. INTRODUCTION
In this essay, I critically analyze my motivations for entering
clinical teaching in light of the traditional public service ethic that has
historically pervaded clinical legal education. I also explore how my
own personal goals, and the foundation on which clinical education is
based, have influenced teaching the new generation of Millennial1 law
* Associate Professor of Law, University of Tennessee College of Law, Advocacy
Clinic.
1 Praveen Kosuri, Clinical Legal Education at a Generational Crossroads: X Marks the
Spot, 17 CLIN. L. REV. 205, 206 n.2 (2010) (defining “‘Baby Boomer’ as someone born
223
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students. By telling my own story as a Millennial clinician,2 I challenge the notion that Millennials can be generically categorized, and
reflect upon the challenges of working with Gen-X and Baby Boomer
colleagues.
Many law professors are noting a change in the students entering
law school. This change is often described as a generational change.
Various social scientists have noted “that those who live during particular time periods typically share common experiences at certain times
of their lives.”3 For example, the new Millennial generation is often
described as the generation that wants everything instantaneously.
This is the generation that only takes “yes” for an answer and had
their parents telling them that they could be anything their hearts desired. For Millennials, they come first. In the context of clinical legal
education, this translates into students who enter the clinic with the
desire to litigate cases immediately so that they can become practiceready attorneys who succeed at everything they do.
Reflecting upon generational issues, it is interesting to examine
how clinical law professors balance the traditional clinical public service mission with the substantive legal skills that Millennials demand
as part of their clinical and law school experience. In this essay, I
examine this question in the context of a critical review of the needs
and desires of the Millennial generation along with my own path into
clinical teaching and my unique position as a law professor straddling
the Gen-X and Millennial generations: a “cusper.”4 As a law profesbetween 1946 and 1964, a ‘Generation Xer’ between 1965 and 1976, and a ‘Millennial’
between 1977 and 1990”).
2 I am probably better characterized as a “cusper,” having been born and raised between the Gen-X and Millennial generations. See LYNEE C. LANCASTER & DAVID STILLMAN, WHEN GENERATIONS COLLIDE: WHO THEY ARE. WHY THEY CLASH. HOW TO
SOLVE THE GENERATIONAL PUZZLEWORK. 36-41 (2002) (defining “cuspers” as persons
between each set of generations).
3 Judith Welch Wegner, Reframing Legal Education’s “Wicked Problems,” 61
RUTGERS L. REV. 867, 988 (2009). Wegner stated:
Based on a review of historical cycles, Strauss and Howe posited that those who live
during particular time periods typically share common experiences at certain times
of their lives. As a result, in their view, “generations” often share particular assumptions, values, behaviors, and challenges. They argued that any given “generation”
(defining by reference to the period when a population group was born) processes
through four major life stages (each running about twenty to twenty-five years in
duration). In their view, overlapping generations do not experience life events in the
same way and do not have a linear pattern of development. Instead, they theorize
that society itself goes through a four-part cycle in roughly eighty year intervals,
moving from a “high” point, through an “unraveling,” to a “crisis” and ultimately an
“awakening,” before repeating that cycle.
Id. (citing NEIL HOWE & WILLIAM STRAUSS, GENERATIONS: THE HISTORY OF AMERICA’S
FUTURE, 1584-2069 (1991)).
4 LANCASTER & STILLMAN, supra note 2.
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sor with a foot in each of these generations, I have a unique position
and viewpoint. I am close in age to our students’ generation when
compared to my colleagues who are writing with me. In engaging in
this analysis, I have found that my individual upbringing impacted my
desire to enter into public service work. Perhaps, I can best be described as a hybrid between my Gen-X and Baby Boomer colleagues:
a high achieving social-justice-minded clinician who advocates for social justice, but often sees unique ways that the “old system” that the
Baby Boomer clinicians created can be revamped to accommodate diverse Millennial students and new clinicians with varying motivations.
II. WHO

ARE THE

“MILLENNIALS”?: PUBLIC SERVICE GOALS
NEW GENERATION

AND THE

Frequently throughout my career, I have heard countless law
professors discuss their interactions with the Millennial generation.5
The stories range from student use of laptops during lectures, to calls
from parents inquiring about student progress, to students being more
technologically savvy than their professors. An issue of significant
concern among clinical professors today is how the underlying public
service mission, on which clinical legal education is based, impacts the
Millennial generation of law students.6 Clinicians often perceive that
the Millennial generation wants to learn a skill set, and that these students have little or no underlying concern for the indigent populations
whom they are serving. My teaching experience has debunked this
myth. I have come across many diverse students who take the clinic
to serve others, which counters the stereotypical image of the Millennial student being self-absorbed.
The Millennial generation is comprised of persons born between
1977 and 1990.7 Many studies and articles have been written on the
5 See Wegner, supra note 3, at 987 (“Law faculty members have likely observed that
present-day law students ‘aren’t like they used to be.’ While demographic changes are
probably evident, more subtle differences relating to how law students learn and are motivated may be less apparent absent some more in-depth review of the research literature.
Increasing attention has been given to these issues by those who work with undergraduate
students, but legal educators are only beginning to appreciate the significance of related
issues.” (citations omitted)).
6 Doug Blaze, Déjà Vu All Over Again: Reflections on Fifty Years of Clinical Legal
Education, 64 TENN. L. REV. 939, 949 n.79 (1997) (explaining the tension between the
educational mission of clinics and their public service mission).
7 U.S. CENSUS BUREAU, GENERATION X SPEAKS OUT ON CIVIC ENGAGEMENT AND
THE DECENNIAL CENSUS: AN ETHNOGRAPHIC APPROACH (2003), available at http://www.
census.gov/pred/www/rpts/Generation%20X%20Final%20Report.pdf. But see Ron Alsop,
The ‘Trophy Kids’ Go to Work, WALL ST. J., Oct. 21, 2008, at D1, available at http://online.
wsj.com/article/SB122455219391652725.html; Janelle L. Wilson, The Millennials: Getting To
Know Our Current Generation of Students, MOUNTAIN RISE: THE INT’L J. SCHOLARSHIP
TEACHING & LEARNING, Fall 2008, at 3, http://www.wcu.edu/facctr/mountainrise/archive/
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Millennial generation and on the unique challenges of working with
Millennials.8 These articles describe the Millennial generation as a
technologically savvy, racially and culturally diverse, over-watched
generation, who were heavily influenced by parents, relatives, teachers, coaches, babysitters, counselors, chaperones, mini-vans, and curfews.9 They are described as ambitious, enterprising spirits.10
[Millennials] focus on “achievement” including good grades, extracurricular success and high-paying jobs, particularly in the sciences,
but often believe that they are entitled to such recognition and expect to be given explicit instructions on how to achieve at the highest levels. They may feel “pressured” as a result since they have
been highly scheduled, prefer to avoid risks, expect others to accommodate them (rather than vice-versa), and tend to multi-task.
They also tend to be “conventional,” civic-minded, and disinclined
to question authority (often valuing their parents’ values, expectations, and rules, rather than striking out for themselves).11

Contrary to notions that Millennials are self-absorbed, an annual
survey of undergraduate students in January 2009 found that government and public service jobs were the most popular career options for
American undergraduates, with 17% naming these types of jobs as
their top choice.12 Health care (13%), education (12%), and marketing/advertising (11%) were the next top choices.13 Surprisingly, in this
survey, “63 percent of the students considering government/public service are considerably more likely to ‘be dedicated to a cause’ or to feel
they are serving the greater good as an important career goal comvol5no1/html/Millennials.pdf.
8 Joan Catherine Bohl, Generations X and Y in Law School: Practical Strategies for
Teaching the “MTV/Google” Generation, 54 LOY. L. REV. 775 (2008) (comparing generational differences in learning styles, including the role of technology and the implications of
the educational system on Millennial students); Susan K. McClellan, Externships for Millennial Generation Law Students: Bridging the Generation Gap, 15 CLIN. L. REV. 255
(2009) (discussing need for structure, praise, collaborative assignments, discussion of personal stories, discussion of office culture, attention to stress, attention to workloads, discussion of multi-tasking); Tracy L. McGaugh, Generation X in Law School: The Dying of the
Light or the Dawn of a New Day?, 9 LEGAL WRITING 119 (2003) (discussing differences
between Gen-Xers and Millennial students); Wegner, supra note 3, at 986 (citing Leslie
Larkin Cooney, Giving Millennials a Leg-Up: How to Avoid the “If I Knew Then What I
Know Now” Syndrome, 96 KY. L.J. 505 (2008) (discussing how Millennial traits may need
to be addressed in clinical teaching)).
9 Alsop, supra note 7; Wilson, supra note 7, at 3.
10 Alsop, supra note 7.
11 Wegner, supra note 3, at 989.
12 UNIVERSUM & P’SHIP FOR PUB. SERV., GREAT EXPECTATIONS: WHAT STUDENTS
WANT IN AN EMPLOYER AND HOW FEDERAL AGENCIES CAN DELIVER IT 6 (2009), available at www.ourpublicservice.org/OPS/publications/download.php?id=131; see also Andrea
Stone, ‘Civic Generation’ Rolls up Sleeves in Record Numbers, USA TODAY, Apr. 19, 2008,
available at http://www.usatoday.com/news/sharing/2009-04-13-millenial_N.htm.
13 UNIVERSUM & P’SHIP FOR PUB. SERV., supra note 12, at 2.
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pared to 46 percent of the overall student population.”14 Even though
these career choices were listed, all of the students responding to the
survey expected to receive very high salaries.15
This perception is contrary to law professors’ preconceived notions that all Millennial students are self-absorbed and not concerned
at all with the public service missions of the clinic. In my experience,
the reality is more complex: some want a heavily skills-based course
while others are motivated by the public service missions that serve as
the foundation of clinical legal education.
Millennials will begin practicing law in a professional environment where technological advances have drastically changed the way
a lawyer researches, writes, communicates, dresses, and bills.16 Further, the recent economic downturn has caused large law firms to begin rethinking how they bill clients. This will definitely impact the
practice of law for Millennial students. In other words, the change
comes not only from the Millennials themselves, but also from their
employers, who are modernizing in order to compete in an increasingly global and competitive landscape where economic concerns
drive much of the lawyering.
In light of the highly diverse characteristics of the Millennial generation, it is important to re-examine how the diverse service missions
of clinical legal education blend with the Millennial generation and
with the history of clinical pedagogy. During my short time in legal
academia, I have taught a myriad of students, many who approach
their clinical courses with differing goals. Perhaps, the new Millennial
student wants to serve while not taking a huge pay cut at the same
time.17
14

Id. at 3.
Id. (stating that students “expect to earn an annual salary of $49,108 in their first job
after graduation. The federal government General Schedule’s salaries for entry-level
(Grades 5 or 7) positions have a starting range of $30,134 (GS-5) to $38,162 (GS-7), adjusted for cost of living in individual localities. While students—and government
recruiters—may find this gap discouraging, students interested in government list their expected base salary as $45,119, lower than the expectations for ‘all students’”).
16 Sam Dillon, Praise, Advice and Reminders of the Sour Economy for Graduates, N.Y.
TIMES, June 16, 2009, http://www.nytimes.com/interactive/2009/06/14/education/0614-commencement.html (quoting Natalie Davis, Professor of Political Science and Pre-Law Advisor, Birmingham-Southern College, Commencement Address at Birmingham-Southern
College (May 17, 2009) (“You are the Millennials. You differ from Generation X in that
you are neither cynical nor alienated, and you seem to like your parents. You’re not like
the boomers, who are ideologues and tend to listen only to those who share their ideology.
You are seen as being inclusive when it comes to race, ethnicity and sexual orientation.
You actually have positive attitudes on the ability of government to play a constructive role
in our lives. You want to build coalitions. . . . You are networked and you tweet. And most
importantly for our time, you are problem-solvers.”)).
17 It may be argued that out of this philosophy many law firms hired pro bono coordinators and gave associates credit for taking on pro bono work.
15
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CLINICAL PROFESSOR?

Too often lawyering is conceptualized in black and white. This
black and white thinking is reflected in students’ perception that when
they graduate they will either be a big firm lawyer or selflessly devote
their career to full-time public service. Similarly, there is often a conflict between practicing social justice attorneys who turn their noses
up at big firm lawyers. These dichotomies somewhat pervade the legal academy as the top students are encouraged to pursue big firm
jobs. When I was contemplating whether to enter clinical teaching,
this same dichotomy pervaded my thought process as I contemplated
which path to take. This section discusses my path into clinical teaching and the historical and familial experiences that influenced my decision to become a clinical professor.
Events that shaped my life, and perhaps those of others within
my generation, were the end of the Cold War, the beginning of the
computer age and the invention of the internet, and growing up in a
world that was relatively at peace (with the notable exceptions of the
Iraqi Desert Shield and Desert Storm conflicts). I also grew up in a
very middle class neighborhood, but attended primary and secondary
school with students from very diverse backgrounds and socio-economic statuses. I grew up in a sheltered environment which is somewhat characteristic of the Millennial generation. I was also enrolled in
very structured after-school programs where every minute of my time
was planned.18
One critique of Millennials is that they are so far removed from
the civil rights movement and grew up in such sheltered and structured environments that they do not feel an urgent call to action. I
grew up very idealistic, but with a sense and duty of always wanting to
impact social change. Some of my earliest childhood memories include watching the Civil Rights PBS series Eyes on the Prize;19 gathering around the television with my family to watch Alex Haley’s
Roots;20 and, at an early age, reading The Autobiography of Malcolm
X.21 While I found books and television series of this nature inspiring,
my colleague Praveen Kosuri notes that he found books of this nature
depressing.22 While I gleaned a need for persons to become social
justice advocates, he took away from the books that life was hard,
18

McClellan, supra note 8, at 262.
EYES ON THE PRIZE: AMERICA’S CIVIL RIGHTS YEARS 1954-1965 (Public Broadcasting Service 1992).
20 Roots (ABC television broadcast Jan. 23-30, 1977).
21 MALCOLM X, THE AUTOBIOGRAPHY OF MALCOLM X: AS TOLD TO ALEX HALEY
(1965).
22 Kosuri, supra note 1, at 209.
19
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while he had lived a very easy life.23
In addition, my commitment to public interest lawyering was motivated by listening to my parents and grandparents recount their experiences with racial segregation. I clearly remember one story of my
father’s: When he was around the age of six or seven, he experienced
the depths of racial hatred from an older white woman in her sixties.
He was shopping with his mother in the suburbs of Detroit when he
decided to go sit on a bench next to this woman. This woman became
overtly hostile with him and began uttering racial epithets. This experience was deeply ingrained in his memory as he shared this with his
children about how the depths of racial hatred could be foisted upon a
young child. I also remember attending conferences with my mother,
who taught in the Detroit public schools, on educating African American children. The conferences examined how African American history was not fully integrated into the history that was taught within
the school system and the psychological effect of this absence on African American children.
Being only one or two generations removed from legal segregation, combined with my own early experiences with discrimination,
affected how I viewed the world. I came to have a sense that I was not
so far removed from my parents’ and grandparents’ experiences. My
parents’ reflections created a sense of duty in me to make sure that
other people’s civil rights were not violated and that everyone had
equal access to the justice system. This manifested itself in the form of
my always feeling that I had to be the voice in advocating for others.
As early as the sixth grade, I remember challenging school officials on
selecting a school t-shirt with all white students on it. I questioned the
teachers as to whether the depiction on the shirt accurately reflected
our diverse student body. This resulted in students of color being
placed on the school shirt.
Living in Michigan, I did not experience many of the overt forms
of discrimination and racism that my parents and grandparents had.
The racism I experienced was much more subtle and not socially accepted. For example, in high school, I always noticed that most of the
African American students were tracked into non-college preparatory
classes. During my senior year in high school, no student overtly
voiced their concerns with me, an African American woman, being
the class president. However, students made me keenly aware that my
leadership efforts were not appreciated when they placed a Ku Klux
Klan sticker with derogatory pictures of African Americans on my
locker. These experiences of racism facilitated my desire to pursue
23

Id.
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social justice issues.
Prior to law school, I interned at a refugee center while studying
abroad in Strasbourg, France. I worked with refugees from Afghanistan, Mauritania, and Kashmir. I vividly remember my work with a
very young boy from Afghanistan whose family had fled the Taliban.
I observed this young boy struggle with post-traumatic stress disorder
from witnessing a car bomb detonate and kill his grandfather. His
family was also attempting to integrate into a society that was not welcoming of des émigrés populations residing in the suburbs.24 This experience deeply engrained in me an appreciation of the need that
relocating refugees had for people advocating on their behalf.
Several of my professors in Strasbourg were from the Council of
Europe, an international organization comprised of European countries that focuses on human rights issues among other issues.25 During
this time, my human rights professor and course struck a chord with
me. We viewed a videotape of the civil rights struggles of the Roman
Catholics in Northern Ireland, struggling against the Protestants for
equal protection under the laws. I remember being surprised to learn
about how the Catholics employed the same strategies that African
Americans used during the civil rights movement in the United States.
Until this point, as a student, I did not realize the impact of the
civil rights movement on persons outside of the United States. As an
undergraduate student, I learned how the non-violent civil resistance
strategies of Ghandi and Martin Luther King, Jr. had an international
influence on social justice movements. I was similarly intrigued by the
similarities between various human rights movements and discriminatory governmental actions in Europe and in the United States.26 This
experience sparked my interest in assessing how social conditions af24 In 2005, in the suburbs of Paris, France many immigrants rioted over the discriminatory treatment and lack of employment in poor immigrant communities in France. See
generally Thomas Crampton, Behind the Furor, the Last Moments of Two Youths, N.Y.
TIMES, Nov. 7, 2005, available at http://www.nytimes.com/2005/11/07/international/europe/
07youths.html/partner/rssnyt?_r=1&pagewanted=print (speaking about how the deaths of
two immigrant boys in the suburbs of Paris sparked ten days of rioting in Paris).
25 The Council of Europe, based in Strasbourg, France, now covers virtually the entire
European continent, with its forty-seven member countries. Founded on May 5, 1949 by
ten countries, the Council of Europe seeks to develop throughout Europe common and
democratic principles based on the European Convention on Human Rights and other
reference texts on the protection of individuals. The primary aim of the Council of Europe
is to create a common democratic and legal area throughout the whole of the continent,
ensuring respect for its fundamental values: human rights, democracy, and the rule of law.
See Council of Europe Objectives, http://www.coe.int/aboutCoe/index.asp?page=nos
Objectifs&l=en (last visited Aug. 6, 2010).
26 In Europe, I studied conflicts and civil strife, such as the Northern Ireland conflict,
conflicts between the French and immigrant Northern Africans, and the treatment of the
Roma (gypsy) population in Europe.
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fect the implementation of the laws and the citizens’ resistance to
changing them. This study abroad experience influenced me so profoundly that when I returned from Strasbourg I began working with a
children’s refugee center in Atlanta, Georgia, something I would not
have considered prior to my experience in Europe.
All of these experiences coalesced in my personality and consciousness such that, by the time I graduated from college, I could be
characterized as a budding activist. Although very quiet, I always
found a medium—whether writing, volunteering, or presenting at academic conferences—to express my opinion about what was unjust and
unfair in our society and in the institutions in which I operated. Based
on these experiences, when I entered law school I was fairly certain
that I would pursue a career in the area of human rights, more specifically refugee and asylum law.
Like most law students, by my third year at Duke University
School of Law in North Carolina, I craved actual experience. I
wanted to learn more than the theory of law. I wanted live client experiences. The clinics at my law school were more of the externship
model versus the in-house clinic model. I enrolled in two separate
clinics: the Death Penalty Litigation Clinic and the Criminal Litigation
Clinic. Both clinics had a seminar and externship component with the
local District Attorney and the Center for Death Penalty Litigation
respectively. Enrolling in these two clinics continued my development
as a social justice oriented person in a unique way that was quite distinct from my colleagues in the Baby Boomer generation directly involved in the sixties and seventies unrest and protests and the legal aid
movements.27 As explained above, my orientation to the social justice
world was largely based upon interactions with my family and directly
experiencing racism while growing up.
In the Death Penalty Litigation Clinic, my partner and I worked
on post-conviction death penalty cases. At the beginning of our
clinical experience, in January 2003, then-Governor of Illinois, George
Ryan, commuted to life imprisonment the death sentences of all 156
inmates then confined on Illinois’ death row.28 This executive action
garnered significant national media attention. Governor Ryan argued
that the administration of the death penalty system was so rife with
errors that a fair death sentence could not be imposed.
At the beginning of our clinic semester, Governor Ryan spoke at
the University of North Carolina in Chapel Hill. His presentation im27 Minna J. Kotkin & Dean Hill Rivkin, Clinical Legal Education at a Generational
Crossroads: Reflections from Two Boomers, 17 CLIN. L. REV. 197, 199 (2010).
28 Governor Clears Illinois Death Row, BBC, Jan. 11, 2003, http://news.bbc.co.uk/2/hi/
americas/2649125.stm (last visited Aug. 6, 2010).
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bued my clinic partner and me with a heightened sense of purpose as
we set out to do post-conviction work for two death row inmates. The
first inmate we worked for was the only woman of color to be sentenced to death in North Carolina. We were conducting fact investigation for state post-conviction relief and traveling through rural North
Carolina interviewing jurors, mitigation witnesses, and conducting legal research for the attorney. Our second client had been on death
row for approximately ten years. Again, we were helping the attorney
with the mitigation investigation and also with legal research.
We spoke with jurors about why they imposed a death sentence,
the atmosphere of the courtroom during the trial, and what the client
was like during his or her life. Traveling in rural areas of North Carolina, we encountered varying perceptions of the people we interviewed on why they chose a death sentence and their perceptions of
the defendants. For the most part, people welcomed discussions
about their jury experience or declined to speak with us about the
case. I left my clinical experience with a heightened awareness of how
the theory of the law is applied in the court room, of the inner workings of the justice system, and of how this system can be skewed based
on access to resources, the race of the client, and the environment
where the case is litigated.
I also had the opportunity to experience practicing law in a midsized firm. The summer after my second year in law school, I turned
down an internship with the National Association for the Advancement of Colored People (“NAACP”) Legal Defense and Education
Fund in Washington, D.C. to take a summer associate position at a
mid-size, corporate defense, law firm. This was an extremely difficult
decision for me as I had always wanted to work for a legal advocacy
organization like the NAACP; however, I was dissuaded by the overwhelming majority of my colleagues in law school leaning towards
working in law firms after graduation. The factors influencing my decision were being able to pay off law school loans, wanting to experience something outside of social justice work, and the heavy emphasis
the career services office placed on working in law firms. I vividly
remember sitting in career service recruitment meetings and witnessing students intensely taking notes and conversing over the criteria to
“make it” into a large New York law firm. This seemed to be the postlaw school job to which all law students aspired. Even though this
experience deviated from my long-term path of pursuing public service work, working in a law firm provided me with excellent training
and the ability to work on diverse client matters. In addition, this experience broadened my perspective on how attorneys with social justice leanings are needed in all areas of legal practice (both corporate
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defense and plaintiffs’ law firms).
After graduating from law school, I accepted a position at the law
firm practicing in the area of labor and employment law. I was exposed to a challenging civil defense practice that involved writing
briefs, arguing summary judgment motions, presenting employer legal
updates, conducting document intensive discovery, preparing partners
for depositions, and keeping track of billable hours. My first day on
the job, I was assigned to a high profile racial discrimination case
where it was alleged that the employer permitted an environment to
exist where there were racial epithets, nooses hanging on the worksite,
and racial graffiti galore. Working on this case challenged my perceptions of what it meant to be an attorney and how to work on a case
where the employer may be liable for not taking prompt and appropriate remedial action to prevent racial discrimination. Specifically,
growing up, I never envisioned that I would be working and advocating on the “bad guys’” side. This experience demonstrated again that
life’s experiences are not black and white. I watched the African
American partner navigate advising the client regarding what the best
strategies were to pursue in defending this case. This also raised many
ethical issues for me in evaluating the employer’s response to its employees’ and subcontractors’ discriminatory behavior. Being a socially
conscious African American litigating this kind of racial discrimination lawsuit provided many moments to educate and work with the
client to revise its discrimination policies and also counsel the client
on how a jury would view its claims.
A year into my position, I was offered a clerkship position with
Judge Damon J. Keith of the U.S. Sixth Circuit Court of Appeals.
During my clerkship, I observed the backlog of immigration cases and
the disparate levels of lawyering in immigration cases. I was fortunate
to work under the tutelage of Judge Keith who is a great civil rights
advocate and humanitarian. During this time, Rosa Parks passed
away. Judge Keith was a part of planning her funeral services. At her
funeral, there were many people who gathered to remember her symbolic act of not giving up her bus seat and how it changed the course
of history. This experience had a great impact on me and caused me
to reflect on why I entered law school and what I would do with the
rest of my legal career.
At the end of my clerkship, I was uncertain about my career path.
As noted, I had entered law school with the intention of pursuing a
career in human rights, refugee, and asylum law. This was my passion.
After clerking on the Sixth Circuit and viewing the representation immigrants were provided, I knew I wanted to advocate on behalf of
immigrants and work to educate future lawyers to address the dispa-
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rate levels of advocacy I saw while I was a law clerk. In the interim,
my colleague from the law firm, Bridgette Carr, had left the firm to
start her own immigration clinic at Ave Maria School of Law.29 When
I spoke with her about possibly going into teaching, she raved about
how she had truly found the right career through teaching. She indicated that she was able to combine teaching with her passion.
I also consulted with many law professors and practitioners regarding my career path and encountered varying opinions. Some encouraged me to take the law firm job with the intent to take asylum
cases on a pro bono basis. Others opined that a career in legal
academia could provide me with the opportunity to facilitate student
growth while pursuing legal scholarship and my passion of working
with the asylee and refugee population. They thought teaching could
provide the opportunity to educate and assist students in becoming
skillful legal advocates while addressing systematic problems within
the U.S. immigration system.
While some would view this as a very black and white decision, it
was laced with varying shades of gray. I asked myself questions such
as whether returning to work at the law firm would eviscerate my passion for refugee and asylum law. Could a public service practice actually occur under the umbrella of a corporate law firm? Was legal
scholarship an avenue to express my passion for the law or does legal
scholarship fall on deaf ears? Was I overpowered by idealism that
would wane once I entered into the elusive world of legal academia?
Would the status issues between doctrinal and clinical professors that
pervaded the bureaucracy of the legal academy stymie my desire to
engage in legal scholarship and practice? These were all questions
that I pondered as I tried to make a decision about which career path
to pursue.
I ultimately decided to venture into the unknown world of legal
academia. My decision was based on a desire to educate law students,
improve the caliber of lawyers graduating from law school, pursue my
passion of working with refugees and asylees and immigrants, and
help students as they begin to make decisions about their career paths
as lawyers. Since I entered clinical teaching my goal has been to ensure that my students become great advocates with a public service
mindset who think critically about the areas of law in which they practice. The question I face today is whether this goal is congruent with
the expectations of the current generation of Millennial law students.
29 Bridgette Carr was a co-presenter with me on the Association of American Law
Schools (“AALS”) panel. She currently teaches in the Human Trafficking Clinic at the
University of Michigan School of Law.
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MILLENNIAL GENERATION
LAW STUDENTS

AND THE

OF

The roots of the clinical legal education movement stem from the
legal aid movement.30 This movement began in the 1960s31 with law
students representing indigent clients who were otherwise without access to legal counsel.32 Despite these public service underpinnings,
many clinicians disagree on what the primary goal of clinical legal education is today.33 My colleague Praveen Kosuri has a strong opinion
that clinical legal education is solely about educating law students.
Whereas, the Baby Boomer contributors to this set of essays, Dean
Rivkin and Minna Kotkin, focus on the strong public service foundation of clinical legal education.34 Rivkin and Kotkin critique the GenXers and my essay for our student-centered approach over focusing
on our clients.35 As Rivkin and Kotkin see public service to clients
and students as being mutually exclusive, I envision these two as congruent. As a law clerk for the Sixth Circuit, I saw a lot of bad law30

Blaze, supra note 6, at 950.
See Robert Condlin, The Moral Failure of Clinical Education, in THE GOOD LAWYER: LAWYERS’ ROLES AND LAWYERS’ ETHICS 317, 332 (D. Luban ed., 1983) (stating that
“[t]he clinical revolution started in the 1960s and 1970s with money from the Ford Foundation channeled through a series of grant-making agencies” (citation omitted)); Marc Feldman, On the Margins of Clinical Education, 13 N.Y.U. REV. L. & SOC. CHANGE 607, 608
(1985); Minna J. Kotkin, The Violence Against Women Act Project: Teaching a New Generation of Public Interest Lawyers, 4 J.L. & POL’Y 435, 446 (1996) (“The modern era of
clinical education began in the mid-1960s at a time when both the federal government and
private foundations were supporting legal services and public interest law organizations
with unprecedented amounts of funding and enthusiasm.”); Mark Spiegel, Theory and
Practice in Legal Education: An Essay on Clinical Education, 34 UCLA L. REV. 577, 589
(1987) (noting the “early stages of [clinical education] development during the 1960’s”).
32 Blaze, supra note 6, at 944-47.
33 Sameer Ashar, Law Clinics and Collective Mobilization, 14 CLIN. L. REV. 355, 356
(2008) (positing that clinical legal education should be framed around the collective needs
and politics of the community in which they are based); Margaret Martin Barry, Jon C.
Dubin & Peter A. Joy, 7 CLIN. L. REV. 1, 17 (2000) (explaining that during the 1970s and
1980s clinical faculty started to create a vocabulary for clinical legal education wherein the
clinical scholars explained that the primary goal of clinical legal education should be to
teach students how to learn from experience (citing Kenneth R. Kreiling, Clinical Education and Lawyer Competency: The Process of Learning To Learn from Experience Through
Properly Structured Clinical Supervision, 40 MD. L. REV. 284 (1981))); Juliet M. Brodie,
Little Cases on the Middle Ground: Teaching Social Justice Lawyering in NeighborhoodBased Community Lawyering Clinics, 15 CLIN. L. REV. 333, 338 (2009) (recognizing that a
tension exists between the clinical twin goals of service and teaching); id. at 334 (outlining
the view that any clinical service docket that privileges individual service cases outside of
an explicit, articulated commitment to ‘politicized’ collectives of local poor people misses
the social justice mark and squanders the opportunity to participate meaningfully in the
fight for global justice); Jon C. Dubin, Clinical Design for Social Justice Imperatives, 51
SMU L. REV. 1461, 1478-82 (1998) (discussing the reconciliation of “service and instructional goals in social justice-oriented clinical design”).
34 Kotkin & Rivkin, supra note 27, at 199.
35 Id. at 201.
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yering on many levels. This motivated me, in part, to become a
clinical professor. While clinical education is about the students,
teaching the students to become skilled advocates in many contexts
and to value pro bono work is part of creating a fair and just legal
system.
Furthermore, I have seen the tensions between serving students
and serving clients play out in many contexts. As one of the only immigration practitioners on the eastside of Tennessee, I receive many
telephone calls from non-profit organizations and from potential clients asking me to take on many cases. Some clinics across the country
take on numerous cases and run their clinics like legal services offices.
A question that often surfaces in this context is whether pedagogy
suffers with an increased caseload. Or, alternatively, can a clinical
professor properly slow down the case so that the student learns each
step properly, without jeopardizing the client? Is it necessary to slow
down the steps? Do students learn best in high pressure situations? I
have found that both the students and the clients win in situations
where the student is experiencing their first interactions with clients
and legal work in a highly reflective environment.36 However, at no
point are the client’s needs sacrificed in order to facilitate student
learning. In my experience as a clinician, a somewhat imperfect mixture of clinical pedagogy and a client-centered approach yields a result
where both the student and client’s expectations are exceeded.
Recently, at a conference on clinical legal scholarship, Stephen
Ellman, a clinician at New York Law School, questioned whether or
not the public service element is even necessary when you have the
majority of students going into private practice.37 He posited that clinicians should consider that perhaps students do not need to work
with indigent clients to learn how to practice law.38 Given his position
36 GUY CLAXTON, WISE UP: THE CHALLENGE OF LIFELONG LEARNING 14 (1999);
DONALD A. SCHÖN, THE REFLECTIVE PRACTITIONER: HOW PROFESSIONALS THINK IN ACTION 68 (1983); Brodie, supra note 33, at 337 (discussing neighborhood-based community
lawyering clinics and acknowledging that clinics provide opportunity for “reflective practice and intellectual rigor that are the hallmarks of the clinical method”); Leslie Larkin
Cooney, Giving Millennials a Leg Up: How to Avoid the “If I Knew Then What I Know
Now” Syndrome, 96 KY. L.J. 505, 506 (2007-2008) (stating that Millennials “crave interactivity and ‘may need to be encouraged to stop experiencing and spend time reflecting’” in
the context of their clinical experience); id. at 524 (discussing the use of therapeutic jurisprudence in the context of supervising Millennials as being a method to get students to
reflect on collateral issues that will affect their practicing law (citing ROY STUCKEY ET AL.,
BEST PRACTICES FOR LEGAL EDUCATION 127 (2007))); J.P. Ogilvy, Use of Journals, 3
CLIN. L. REV. 55 (1996); Donald A. Schön, Educating the Reflective Legal Practitioner, 2
CLIN. L. REV. 231 (1995).
37 Stephen Ellmann, Ten Unanswered Questions for Clinical Scholarship, SEALS
Panel Presentation (Aug. 1, 2010) (unpublished manuscript, on file with author).
38 Id.
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and the new Millennial generation, conceivably the public service mission is outdated. It is plausible that clinical students could be trained
without servicing indigent clients. In his essay, Steve Reed notes that
poor persons are not the exclusive clients of a clinic that includes forprofit ventures.39 His clinic takes on corporate clients for the purpose
of providing his students, who will largely pursue large law firm jobs,
with an experience similar to that of a large law firm. Despite the
notion of moving away from exclusively serving indigent clients,
clinical legal education continues to be known for responding to various legal service and reform-related initiatives across the country.40
For example, in 2005, Loyola Law School responded to the legal deficiency during Hurricane Katrina by connecting with law schools
across the country to provide legal aid to the victims.41
I currently teach in the University of Tennessee College of Law’s
Advocacy Clinic, which, founded in 1947, boasts the longest standing
legal clinic in the United States. When the University of Tennessee’s
clinic began, its mission was comprised of four main parts: “(1) skills
training, (2) provision of legal services, (3) education about society,
and (4) development of professional responsibility.”42 For a number
of years, the legal clinic was the only free legal aid provider in Knoxville. After teaching for one year at the University of Tennessee, I
have come to understand that the students who take the legal clinic
are highly motivated to obtain litigation skills prior to graduation.
Most students enter the clinic with the goal of litigating multiple cases
prior to graduation.43 The public service mission is secondary to their
clinical experience. The students ultimately want to hit the ground
running and litigate as many cases as possible throughout the
semester.
Teaching in a long-standing clinic presents many of the issues that
Kosuri raised in his essay. He uses a perfect analogy of moving in to a
house that was built by someone else, wanting to make changes to the
house, but facing skepticism from the original owners who are wary of
39 Stephen F. Reed, Clinical Legal Education at a Generational Crossroads: A Self-Focused Self-Study of Self, 17 CLIN. L. REV. 243, 250 (2010).
40 Blaze, supra note 6, at 950; see also William P. Quigley, Letter to a Law Student
Interested in Social Justice, 1 DEPAUL J. SOC. JUST. 7, 7-10 (2007) (describing how volunteer law students assisted victims of Hurricane Katrina in protesting the demolition of their
homes without notice).
41 Quigley, supra note 40.
42 Press Release, Tennessee Legislature Honors UT Legal Clinic for 60 Years of Work
(Mar. 24, 2008), http://www.utk.edu/tntoday/2008/03/24/tennessee-legislature-honors-ut-legal-clinic-for-60-years-of-work (last visited Aug. 27, 2010).
43 Blaze, supra note 6, at 954 n.123 (stating that Charlie Miller, the founder of the clinic
at UT “determined that after graduation most Tennessee students engaged in general practice alone or in small firms in small to medium sized communities”).
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attracting too much attention if changes are made.44 As a newer professor, I have directly experienced this in the context of entering into a
new clinical environment, an environment where the clinic has been
run the same way for many years. In attempting to suggest changes to
more senior colleagues, I have been told that the new students would
not be receptive to using technology in class, engaging in group activities, and various forms of outside-the-box teaching techniques.
A student critique that regularly surfaces within the context of
clinical teaching is that some clinical professors foist their public service mentality upon their students. There is a continuing debate
among clinicians45 regarding whether the public service mission that
underpins the clinical legal education movement still motivates Millennial students and new professors or whether students simply take
the clinic to gain a skill set (i.e., litigate as many cases as possible prior
to graduation). Considering these uncertainties, teaching students to
be reflective on the public service mission of the clinic and the indigent clients that they are representing can often be challenging.
During a mid-semester evaluation meeting at Tennessee one student expressed concern that clinical professors are so devoted to clients and public service that they have difficulty serving those clinic
clients who may not deserve free legal assistance. This Millennial student was taking the clinic to build practice skills. When this question
arises in the clinic, we often spend one of our rounds discussions unpacking their perceptions of the clients they thought they would be
serving throughout their clinical experience. Students often express
the feeling that if they are working so hard their clients should be
more responsive to them and as motivated about their cases. From
this conversation, we discuss what may be affecting how the client is
responding to the students. In this context, we often learn that clients
have multiple things going on in their lives or that fear may inhibit the
client’s level of participation in the case. Without fail, this conversation resurfaces each semester. On another occasion, a student raised
concerns regarding whether a client who drove to a meeting in an ex44

Kosuri, supra note 1, at 213-17.
Lauren Carasik, Justice in the Balance: An Evaluation of One Clinic’s Ability to Harmonize Teaching Practical Skills, Ethics and Professionalism with a Social Justice Mission,
16 S. CAL. REV. L. & SOC. JUST. 23 (2006) (discussing the balance between clinic social
justice missions and teaching practical skills to law students); Peter A. Joy, Prosecution
Clinics: Dealing with Professional Role, 74 MISS. L.J. 955, 960-62 (2005) (“Clinical legal
education has developed and expanded in the last several decades, and not every law
school tailors all of its clinical courses to fit into the historical access to legal services model
underpinning the clinical legal education movement. . . .”); Wegner, supra note 3, at 986
(discussing how to reform clinical legal education in dealing with the problem of student
disengagement among upper level students in attempt to “galvanize[ ]” students “more
meaningfully in learning beyond the first year”).
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pensive car deserved free legal assistance. He felt that the client did
not deserve the clinic’s limited resources. A common concern among
all students arises when a client refuses to return their phone calls or
has missed court dates. Students often become concerned that their
clients do not care as much about their cases as they do.
These concerns are often accompanied with questions regarding
who deserves free legal aid in conjunction with what the mission and
goals of the legal clinic are or should be. Students question whether
some clients are more deserving of free legal assistance than those
who are not paying close attention to the progress of their cases and
not working with the student advocates to facilitate the progression of
their cases. As a new clinical professor, I often wonder how many of
these concerns are unique to Millennial law students or just a characteristic of students in general.46 Perhaps all students raise similar concerns. However, the responses given the Millennial generation may
be different given the belief that the Millennial generation likes instant gratification and may not be comfortable with ambiguity. The
question for all clinical professors becomes how to facilitate an open
and honest dialogue surrounding issues of deserving clients, the educational goals of the clinic, and the underlying public service mission.
In raising this issue, it is important to recognize how our background and motivations impact our interactions with students. Given
my background, I am always cognizant of how commitment to social
justice impacts the classroom environment. The question remains
whether some clinical professors may be too forceful in their public
service missions, and whether the new generation of students is more
concerned with learning a skill set over the public service mission. If
the diverse Millennial generation wants a myriad of experiences varying from practice to the underlying social service mission, how can
both be balanced to provide an optimal experience for clinical Millennial students? My goal as a clinical professor is to create service-oriented students who will graduate with the ability to critically analyze
and challenge existing legal systems in whatever fields they pursue. I
46 We know that these are not unique to Millennial students as many clinicians have
written on this issue. Jane Aiken & Stephen Wizner, Law as Social Work, 11 WASH. U.
J.L. & POL’Y 63, 73 (2003) (noting “student confusion about the social justice mission of
[their] clinics and their sometimes plaintive complaint that we are asking them to practice
social work when they want to practice law”); Cathy Lesser Mansfield, Deconstructing Reconstructive Poverty Law: A Practice-Based Critique of the Storytelling Aspects of the Theoretics of Practice Movement, 61 BROOK. L. REV. 889 (1995); Spencer Rand, Teach Law
Students To Practice Social Justice: An Interdisciplinary Search for Help Through Social
Work’s Empowerment Approach, 13 CLIN. L. REV. 459, 465 (2006) (stating that sometimes
students “see social justice as a concept that may be talked about in her clinical and nonclinical classes but as something about which she need not think about while evaluating [a
client’s case]”).
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personally seek to attain this goal by constantly reflecting on how my
past experiences impact the teaching environment and whether I am
facilitating a teaching environment that supports student growth.
Lawyers by virtue of their trade are constantly engaged in analyzing the social institutions of law. In law school, students are taught to
review the theoretical underpinnings of the law with a critical eye. In
the clinical context, often through representing underserved populations, students are placed in the role of an attorney and must not only
learn to practice, but also critically analyze legal systems and the effectiveness of those systems in addressing indigent clients. Part of the
goal is to unbundle the myths and stereotypes of the Millennial generation. My goal is to educate students to have the legal skill set that
empowers them to be effective and skillful lawyers, who are cognizant
of the social, political, and economic spheres in which they practice.
However, my colleague Praveen Kosuri is skeptical of the goal of inculcating students with a sense of public interest responsibility when
they take a clinical course.47 He believes that his job is to provide his
students with the tools to succeed as lawyers.48 In my opinion, one of
these tools is a sense of duty to devote some of your time to servicing
indigent clients. A clinical experience can expose students to this type
of work and create a sense of obligation towards their ethical duties as
attorneys to continue pro bono work once they graduate. By contrast,
Stephen Reed pushes pro bono service in a way that can be argued
would appeal to the Millennial generation’s selfish sensibilities.49 He
touts pro bono work as giving associates freedom to work without
partner supervision and providing young lawyers good training.50 Perhaps, it is in this context that programs like the Skadden Fellowships
or the need for most law firms to have a pro bono coordinator were
created.
V. CONCLUSION
My goal as a clinical professor, similar to other past clinicians, is
to provide an educational experience for students that exposes them
to the intersecting complexities of the practice of law.51 In examining
these complexities, students will learn that both life and lawyering are
47

Kosuri, supra note 1, at 214.
Id.
49 Reed, supra note 39, at 252.
50 Id.
51 Blaze, supra note 6, at 949-50 (“Central to this sense of professional responsibility is
the lawyer’s concept of himself and his role in the legal process. We think that students
who complete our program will be more sensitive to the need for providing effective representation in the unpopular cause and to the client, individual or group, which lacks sufficient financial resources to gain access to the legal system.”).
48
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not black and white. This will help students to critically analyze the
legal system as they learn to navigate within the system as well as
follow their passions and what brought them to law school.
From reviewing the studies on the Millennial generation and
from my own experience, I conclude that the Millennial generation’s
attraction to clinics may not be broadly summarized.52 Even though
various generations are typically generically categorized, perhaps factors like race, economic upbringing, education level of parents, and
gender all influence the type of lawyer a student will become. This
variation is probably the most obvious in my colleague Stephen
Reed’s essay. As one would expect from a Millennial, after graduating from law school, he was on a rocket ship directly to the top of his
firm on an accelerated training schedule.53 Unfortunately, the example is not perfect, because Reed identifies not as a Millennial, but a
Gen-Xer, focused on fast track success.
My experience teaching has led me to surmise that there are various reasons that Millennial law students take clinical legal courses,
which include the interplay between seeking a skill set while serving
indigent clients. Part of my mission as a clinical law professor is to
help my Millennial students become attorneys with skills, a passion for
their jobs, and an awareness of the social, political, and economic
spheres in which they practice with an emphasis on being able to give
back to the community.

52 McClellan, supra note 8, at 258 (stating that “[g]eneralized traits for any generation
are just that: generalized. Any young law student might exhibit some of Millennial traits or
none at all”).
53 Reed, supra note 39, at 244.
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